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9 or 20% believed it to be somewhat influential. Only 4 or 9% believe it to be not 

influential. The category that earned the least influence was a specific welcome letter 

from Administration. Only 8 respondents of 44 or 18% believed it was very influential, 

19 or 43%, influential, 8 respondents or 18% somewhat influential, and nine others or 

21%, not influential.  

The MVS respondents seem equally influenced by the choices offered in this 

question. They agree that they value a level of care and attention whether it comes in the 

form of a special office designed for them, the fact that the University is military friendly 

or that they receive attention from administration and staff. It is safe to assume, therefore, 
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that colleges and universities hoping to attract and help MVS should consider providing 

services specifically tailored for this population. 

How are we currently doing, and what can we do better? 

 It would not be wise to create a survey for MVS and not ask them to rate how 

effective we are at meeting their needs. Questions 21 through 28 are designed to solicit 

feedback on our current level of service, and to seek input on how we might improve the 

transition experience for the MVS. 

Analysis of Findings from Survey Question 21: Which Services do MVS use? 

If the staff at Duquesne hopes to provide premium service to MVS attending our 

University, then it would be helpful to hear from the MVS which services they need and 

actually use. It would also be informative to determine the level of awareness MVS have 

regarding the services that are available for them to utilize. 

Question 21 sought to gather information regarding the frequency with which the 

MVS at Duquesne utilized specific services available to them. Figure 4.20 depicts the 

responses of 45 of the 46 participants in the survey. Respondents were asked to indicate 

the frequency with which they used these services and were given four choices to identify 

their frequency of use, “Did not use”, “Somewhat”, “Frequently” and “A Great Deal”. 

There were four different choices to identify the frequency of use, “Did not use”, 

“Somewhat”, “Frequently” and “A Great Deal”. Figure 4.20 depicts quite clearly how the 

MVS rated the use of these university-wide services. 

Forty-five of the 46 respondents provided input for question 21. Only 44 provided 

input regarding their use of the Gumberg Library. Thirty-three respondents reported using 

the library somewhat or better for a 75% usage rate, with 10 respondents or 23% 
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choosing somewhat, 12 for 27% using it frequently and 11 or 25% using it a great deal. 

Eleven respondents or 25% reported that they did not use the library. 
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The Office of Military and Veteran Students (OMVS) was the second most 

commonly used service at the university. In this case, 45 respondents provided feedback. 

Thirty-four, or 75% used the OMVS somewhat to a great deal of the time. Seventeen or 

38% of the respondents said somewhat, 9 or 20% said frequently, and 8 or 18% said a 

great deal. Another 11 or 24% did not use the OMVS.  

Academic Advising was the third category. There were 45 respondents providing 

input to this category. 20 or 44% weighed in at somewhat, 9 respondents or 20%, 

frequently, and 4 or 9% said a great deal. Twelve respondents or 27% did not use the 

services of their academic advisor.   

There were 45 respondents providing a usage rate for the gym, 6 or 13% 

somewhat, 8 or 18% frequently and 6 for 13% a great deal. 25 or 56% MVS did not use 

the gym.  

Nine or 20% of the 45 respondents who provided input regarding their use of the 

Veterans Center used it somewhat of the time, 7 (15%) use it frequently, and another 4 or 

9% use it a great deal. 25 or 56% do not use the Veterans Center.  

When it comes to the University Certifying Official (certifies VA benefits) 16 of 

44 respondents, 37% reported using these services more than somewhat of the time. 

Seven or 16% somewhat of the time, 8 or 19% frequently, and 1 or 2% a great deal. 

Twenty-seven or 63% did not use the Certifying Official. Forty-five respondents 

provided feedback about the dining services on campus. 11 or 24% used them somewhat, 

1 or 2%, frequently, 3 or 7% a great deal.  

Dining services, the VA study Office, the Commuter Center, the Writing Center, 

Tutoring Services and the Office of Commuter Affairs/Residence Life were even less 
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popular with the respondents. Sixty seven percent or 30 of the 45 respondents did not use 

the dining services. Of the 44 respondents weighing in on the use of the VA Work Study 

Office, 5 or 11% used it somewhat of the time, 4 or 9%, frequently, and 2 or 5% used it a 

great deal. The Writing Center, 45 provided feedback, 13 or 29% used it somewhat of the 

time, 3 or 7%, frequently, and no one used it a great deal. Still 29 of the respondents 

answered that they did not use the Writing Center. Similarly, 45 responded to the use of 

the Commuter Center, 8 respondents or 18% used it somewhat of the time, 3 or 6%, 

frequently, and only 1, 2% a great deal. Thirty-three, 73% did not use this service. 

Tutoring services fared a similar way. Five respondents or 11% used it somewhat of the 

time, 2 or 4%, frequently, and 1 or 2%, a great deal. 37 respondents or 82% did not use 

the Tutoring Services. The Office of Commuter Affairs/Residence Life was used even 

less. A total of 45 MVS responded, 6 or 13% somewhat of the time, 1 or 2%, frequently 

and no one used it a great deal. Thirty-eight of the 45 respondents or 84% did not use 

their services.  

Finally, the responses indicated that the least used service on campus was the 

Military Services Clinic on campus that provides free counseling to MVS.  Forty-five 

respondents weighed in on their use of this service. 4 or 9% reported somewhat, on 

respondent reported frequently, and 1 or 2%, a great deal. Forty of 45 did not use the 

Clinic, a lack of use by 89% of the respondents. Forty-four respondents provided answers 

to Childcare needs, all 44 reported to not use this service. Finally, 45 respondents 

provided feedback on their use off Family Counseling. All 45 did not use this service.  

Overall, the responses to question 21 show that our students do use some of the 

services on campus, but many are rarely used, underused, and in some cases, not used at 
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all. It is imperative that campus administrators do a better job informing their MVS of the 

many services available to them. If any college or university hopes to connect the MVS 

community through a variety of support services, it will be important to do a better job 

communicating what those services are and why they are relevant to both academic 

success and personal life balance. The feedback from this question clearly highlights 

some of the services the respondents valued.  

Ensuring Veterans Success on Campus (VSOC) relies on a number of key steps. 

One such step urges that Universities create a culture of trust and connectedness across 

their campuses (U. S. Department of Veterans Affairs, 2012). And while connecting and 

communicating with the MVS is an important first step the VSOC also concluded that a 

Central Veterans Office is crucial to coordinating this effort and the key ingredient to 

highlighting the services available to the MVS on campus while also maintaining a high 

quality range of services that are relevant and impactful.  

Analysis of Findings from Survey Question 22: Dates and times to plan events for 

MVS 

 The literature suggests that the MVS community are comfortable with the 

structured lifestyle found on military installations. There is also plenty of research to 

support the notion that members of the military are trained to work together as a team to 

accomplish the mission. That structured life and cohesion is rarely found on today’s 

college campus, and if college service providers are to be successful in helping the MVS 

with their transition, there may be great promise in making a concerted effort to help the 

MVS find each other. One veteran student put it this way, “It was really nice to be able to 

talk to other veterans that maybe know what it is like to also be a student veteran. 
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Because while I did find that going to college generally as far as the coursework seemed 

easier, the social life seemed more difficult because you don’t have anyone to talk to or 

hang out with…you don’t have anything in common with people who are 18, 19, 20, 21 

years old who pretty much haven’t been anywhere or done anything. So the social aspect 

seemed more difficult than the academic aspect” (Griffin, 2012, p. 12).  

Finding ways to bring the MVS community together would be easier with 

information regarding the time of day that these non-traditional are more likely to be able 

to meet. Figure 4.21 indicates that for the 38 of the 46 participants who responded to this 
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question, the most convenient time for a meeting would be after school. Fifty percent of 

the 38 respondents selected the after school time slot of 4:00PM – 6:00PM as the most 

optimal time to meet. Still, 15 or 40% of the respondents indicated that they would be 

happy getting together between 7:00PM – 9:00PM, while an equal number, 18% or 7 

respondents agreed that the lunch slot, 11:00AM – 1:00PM as well as any time during the 

normal business day (8:00AM – 4:00PM) could work.  

 In addition to the time of day, the actual day itself might be important. The second 

portion of question 22 sought to identify which specific day might work best. 

Interestingly enough, an equal number of respondents agreed that meeting Monday 

through Friday as well as Saturday would be effective for them. 15 of the 38 respondents 

(40%) reported that they could meet any day of the week rather than Sunday. Nine 

respondents or 24% answered that they would be amenable to meet on Sunday.  

 There are a number of variables that affect the frequency, time and day that the 

MVS community might be willing to get together. Beside the fact that they have a wide 

variety of class meeting times, many MVS have families (see Figure 4.11) are working 

(see Figure 4.12), and other commitments that may preclude them from gathering for 

meetings or social events. It will be important, therefore, for the campus staff to remain 

flexible in terms of scheduling events, and persistent in their attempts to bring the MVS 

community together across a variety of times and days. 

Analysis of Findings from Survey Question 23: Which services eased the transition? 

 Identifying the specific types of services MVS need is crucial.  Designing and 

offering services that no one wants is an exercise in futility. Question 23 sought to 

identify the services respondents saw as helpful to them and other MVS if offered. Six 
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different categories were listed as choices. Employment Assistance, Academic Advising, 

Career Counseling, a dedicated Veteran’s Office, Study Skills and advice and a Veteran’s 

Orientation.  

 

 Figure 4.22 illustrates the responses of the 42 of the 46 participants who shared 

their perspective on these services. Employment Assistance was the most important 

service selected by the respondents. Twenty-six of the 42 respondents (62%) agreed that 

this was of the greatest value of the choices listed. Academic Advising, Career 
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Counseling and a dedicated Veterans Office earned an equal number of positive 

responses and each earned a degree of importance by 24 or 57% of the 42 respondents. 

Study Skills was selected by 19 (45%) of the respondents, and a Veteran’s Orientation 

was selected by the least amount of respondents by 18 or 43%. Interestingly enough, even 

the Veteran’s Orientation category that selected the least number of respondents was still 

seen as important by 43% of them, indicating that all five services brought a strong 

degree of value to the MVS student body who responded to this question. 

Analysis of Findings from Survey Question 24: What events do you participated in? 

 Because the number of MVS is much smaller on most college campuses, veteran 

students may develop a feeling of isolation. After all, life in college is quite different 

from life in the military (Ackerman & DiRamio, 2009). Therefore, it is important to find 

ways to bring the MVS population together with engaging events and gatherings.  

The literature is full of examples that validate the heavy reliance veterans place on 

one another during their service commitments (McNealy, 2004, Branker 2009, Griffin, et. 

al. 2012, Tones, et. al., 2009). This same reliance on those who are supporting them at the 

university is necessary if MVS hope to make a successful transition and succeed 

academically. Of equal importance is the need of university personnel to mitigate the 

cultural and social barriers that impact this transition (Zoli, Maury, & Fay, 2015).  

 This question reviewed a number of events typically planned throughout the 

academic year to foster and support opportunities for the MVS to gather. Some examples 

include: Military Appreciation sporting events where all veterans are recognized prior to 

the start of the game or during halftime; a week long schedule of events during the week 

of Veterans Day, including panel discussions and movie screenings; and, an annual 
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Veterans Breakfast. The Office of Alumni Affairs holds a veterans prayer service to open 

Homecoming and veteran alumni process in the Homecoming parade.  In addition, there 

is a Student Veterans Association Chapter on campus (a veteran only social group) that 

schedules routine social gatherings. There is even an annual memorial five kilometer run 

on campus to raise money for a MVS scholarship, known as The Run for Ryan Memorial 

5K. Question 24 was designed to identify the frequency that the MVS attended these 

various events. Twenty of the 46 respondents, 43%, responded to this question. The 

remaining 26 respondents skipped this question, as illustrated in Figure 23. 
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 The responses for question 24 are depicted in Figure 4.23. Eleven, or 55% of the 

20 respondents mentioned that they attended both the Run for Ryan and participated in 

the Student Veterans Association. Nine, or 45% have attended a military appreciation 

sporting event. Five respondents, 25% have attended the Veterans Breakfast, and 2 

respondents, 10% have attended Homecoming events. Four respondents, 20% indicated 

they participated in a veterans get together hosted by the School of Nursing, one 

participated in a photo shoot to help the Duquesne marketing team, and two respondents 

indicated they have yet been able to attend an event.  One of those two respondents 

indicated that non-participation was due to deployment and participation in the online 

degree program. 

 It is difficult to determine why more MVS have not taken advantage of social 

offerings, but several assumptions can be made.  First, as indicated in previous questions, 

many MVS have family obligations and work full-time jobs.  Some are still deployed and 

taking courses online.  Whatever the reasons for their sparse attendance, it is up to those 

at the University who support their social and academic success to learn more about their 

individual needs and interests in order to plan events that are both relevant and 

accessible. 

Analysis of Findings from Survey Question 25: Did participation in these events 

help you meet other MVS? 

 We cannot be certain as to why many MVS are not participating in events 

described in Question 24, and why the majority of respondents chose not to skip 24,. The 

purpose of Question 25 was to seek feedback on the impact participation in these events 

had on their ability to actually meet other MVS and connect with them in a social way. 
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Nineteen or 41% of the 46 survey participants responded to question 25. Figure 4.24 

displays their responses regarding whether their participation in social events helped the 

MVS meet other veterans. Twenty-seven, or, 59% of the participants chose to skip this 

question. The responses fell into four specific response categories; 

-1. Helped me connect with other MVS 

-2. Have not helped me connect 

-3. Must be more veteran specific 

-4. I was unaware or have not attended these events 

Ten of the 19 responses, 52%, agreed that attending these events helped them 

connect with other MVS. Five respondents, 26% stated that it did not help them meet 

other MVS. Two respondents, 10% felt the events needed to be more veteran specific, 

and another two (10%) plan on attending future events or were unaware that the events 

took place.  

Three respondents in particular offered very positive feedback on the impact of 

the events on their transition and ability to meet other MVS. 

Respondent #31, a married, female, separated from active duty, enlisted Navy 

veteran who deployed to a combat location shared this response; “Unfortunately, I am a 

strictly online student. If I had the opportunity to attend Duquesne on campus I would 

have liked to participate in veteran activities. We as veterans share a special connection 

regardless of branch, job, etc. It's sometimes hard to fit in after service. These services are 

vital to our education. Thank you for providing them.” 

Respondent #25, a married, male, separated from active duty, enlisted Navy 

veteran, also deployed to a combat location stated, “The run was a fun event to get out 
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and meet some other folks. The SVA is an important organization to help keep a sense of 

cohesive sense of belonging.” 

Respondent #11, a male in a domestic relationship, separated from active duty, 

Marine Corps veteran combat deployed said, “Through the SVA, I was able to connect 

with other student veterans and find common experiences with transitioning that helped 

me to transition easier.” 

Though there were several positive thoughts shared for question 25, respondent 

#3, a married male, active duty national guard, Air Force veteran, who did deploy to a 

combat zone, summed it up this way, “I have mixed thoughts about my ability to connect 

with veterans my own age. The events like the Run for Ryan and SVA events helped, but 

the other events were more geared for an outside veteran community.” 

Generally, the responses to question 25 were positive, more than half of the 

respondents, 52% agreed that social events help. Their responses support the importance 

of scheduling social gatherings as a way of helping the current MVS population meet 

others like themselves. But the responses also seem to indicate that more strategic effort 

must go into promoting the events as well as trying to make them more veteran specific.  

Analysis of Findings from Survey Question 26: Which social activities appeal to 

MVS? 

 It is important to provide a variety of ways for MVS to meet each other. There are 

a number of veteran specific events planned by the university each year.  This question 

seeks input regarding other types of events that might appeal to the MVS population. 

Question 26 provided five event options from which to choose:  

-1. Military Appreciation games, on and off campus 
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-2. Breakfast and conversation 

-3. Dinner event  

-4.Veteran specific events at the gym 

-5. MVS Movie night. 

 

Thirty-nine or 85% of the 46 respondents provided feedback, and 7 respondents, 

15% skipped the question. Three of the choices earned more than 50% agreement from 

the respondents. Military Appreciation Games had 25 responses for 64% response rate, 

Breakfast and Conversation, 23 respondents for a 59% positive response rate, and Dinner, 

20 respondents for a 51% rate of response. Nineteen respondents or 48% agreed that 
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veteran specific events at the gym would appeal to them, and 9 respondents, 23% might 

consider going to a movie.  

Based on the responses highlighted on Figure 4.24, there does not appear to be 

any specific event that MVS prefer over another, with the exception of a movie night. But 

because there seemed to be a favorable response of more than 50% for three of the five 

choices could indicate that MVS would consider attending a social event if it coincided 

with a time or day that they could possibly attend.  

 Overall, the responses to questions 24 through 26 indicate that nearly half of our 

respondents agree that social events helped them engage with other MVS. This is neither 

a full or resounding endorsement, nor is it a denial of the importance of social interaction 

between the MVS as an important factor in their successful transition to college. It is, 

however, an honest appraisal that for some it is helpful.  

Part of the struggle for both the MVS and those serving them rests with their 

willingness to collaborate to bring these groups together through sustained planning and 

communication. Because the MVS live such full lives outside of the university, finding 

time to participate in on or off campus events will continue to challenge both groups but 

present an opportunity for more relevant and creative ways to foster community.  

Questions 27 and 28:  Open ended prompts 

 The final two questions on the survey asked respondents to provide responses to 

the follow two open-ended prompts: Question 1: Are there services or support 

mechanisms that Duquesne University should put into place to improve the experience of 

transitioning from the military to academic life? Question 2: Do you have any additional 

suggestions regarding supporting military and veteran students at Duquesne University?  
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The goal of these two questions was to gather information about the additional 

steps the OMVS could take to improve the MVS transition experience. The responses 

were analyzed to identify specific response categories based on the frequency with which 

they occurred.  

Analysis of Findings from Survey Question 27: What services or support should 

Duquesne institute to improve the transition process of MVS? 

 Twelve of the 46 survey participants (26%) responded to question 27, and 34 

respondents (74%) skipped the question. Fourteen different categories emerged from the 

responses.  The most popular response (cite how many) focused on the need for 

assistance or clarification with VA benefits. One student, respondent #4, an active duty, 

enlisted Navy, married male veteran who did not deploy to a combat area, put it this way, 

“Some kind of forum that could explain how we can use our benefits. And what else 

veterans have through the VA. My experience in leaving active duty was I didn't get 

much education on how I can use my benefits for education, VA Home loan, or 

healthcare. Most of mine was from word of mouth and posting on forums. If it wasn't for 

Duquesne's helpfulness I would have been lost on how to access my Post 9/11 benefits.” 

Two categories had three responses each: the need for an Orientation and a 

mentor to assist throughout the transition process and the need to link MVS to programs 

that already exist, as well as provide increased transition assistance.  

The five responses could not be connected to any other response and were unique.  

These responses were: Help finding a Chaplain, the fitness center, Career Services and 

Counseling and Clinical help for PTSD. These responses are related to the previous 

category that stressed the importance of connecting MVS with programs that already 
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exist. One student, respondent #44, an active duty married, male, Air Force veteran, who 

has not deployed said, “Consider emphasis on counseling services/availability of chaplain 

to speak with service members who may be dealing with PTSD or adjustment issues. 

Although this doesn't apply to my situation, I can foresee problems in this area- 

especially with undergraduate students who are now a few years older than their 

counterparts/don't share as much with them in common.”  

Three additional responses were unrelated to any other category, but must be 

mentioned. The first sought credit for military training. A second response commented on 

the good job the OMVS is doing, and one respondent mentioned being unsure if there 

was a need to provide additional services in place. 

Research underscored that MVS must feel as though their basic needs are met, 

and that a central support system is in place to provide for their needs (Radford, 2009, 

DiRamio, Ackerman, & Mitchell; 2008, Wert, 2016). The responses to question 27 

support this notion very clearly, and solidify the fact that if MVS hope to transition 

successfully, and move forward academically, they will have to be well supported by the 

administration and staff on college campuses.  

Analysis of Findings from Survey Question 28: What other suggestions do you have 

to improve the support for MVS at Duquesne University? 

 Respondents were asked to provide their suggestions to improve the support the 

offered by the OMVS. Nineteen participants or 41% responded to the prompt. 

Interestingly, but not surprising, there did not appear to be much consistency in the 

recommendations. Each respondent had a unique plea. Four categories did appear more 

than once. Five respondents, the most frequent response, recommended that the OMVS 
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keep up the good work. Respondent #2 a single, male, enlisted, Navy combat deployed 

veteran (did not answer military status question) had this to say, “Keep doing what your 

doing, I was in frequent contact with Alexis and Lee before starting this semester and 

they made sure I was on the right track.....veterans are used to having a designated point 

of contact to get issues resolved, Duquesne's veterans office has done that well. They 

both are very friendly and professional.” But another respondent, #44, the active duty 

married, male, non-deployed Air Force veteran, felt just the opposite and asked for more 

communication, stating, “I have no idea what your office does beyond the veterans events 

and helping with the GI Bill. Maybe get the word out a little better? I'm sure you're doing 

great things and offer fantastic services. I just don't know exactly what they are. I don't 

think I'm alone in that department, either.” Three respondents stated that the OMVS 

should promote what they do better, three others stated that their full lives complicated 

their ability to devote their full attention to their studies, and that they could use help. 

Two others mentioned that socials would help with their transition. 

 There were a number of individual suggestions like, priority scheduling for MVS 

still serving, free parking, counseling, and the support of a mentor. Other respondents 

sought financial aid help, credit for their military training, and more effective 

communication of our events. 

 As previously stated, it is not surprising to note the range and diversity of the 

responses.  They mirror the range and diversity of the MVS themselves.  One of the 

recommendations from the multi-governmental Eight Steps for Veterans Success on 

Campus was the establishment of a culture of trust (U. S. Department of Veterans 

Affairs, 2012). One way to begin to foster trust between two groups would be to show 
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that the feedback sought by this survey be acted on. There were a number of suggestions 

provided by the respondents to the survey and many of them would easy to initiate and 

support.  The ability of the OMVS to prove that the suggestions were heard and acted on 

will go a long way toward establishing this vital step in the transition process. 

Limitations: 

 I designed the survey questions and analyzed the findings. 

 The findings cannot be generalized to the MVS population in general, or to the 

full MVS population at Duquesne University. 

 The 46 participants did not complete all survey questions. 

 The survey was administered online and may have eliminated MVS without 

access to a dedicated computer. 

 The survey was available for 2 weeks thereby eliminating possible participants 

whose life circumstances prevented them from responding in that timeframe. 

 The survey invitation was sent via the MVS official university email could have 

diminished the number of participants for 2 reasons: 

1. MVS may not check their Duquesne University email with regularity. 

2. MVS may not have checked their Duquesne University email within the 2 

week span that the survey was available. 

 The researcher, a United States Air Force combat veteran brings inherent bias to 

the study.  
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needs of these future MVS, we must consider the implications of amount of time they 

have been out of the formal classroom.   

The first implication is that it takes 36 months to earn the GI Bill (U.S. 

Department of Veterans Affairs, 2017). The majority of our respondents indicated they 

served between one to five years (Figure 4.3). What’s more, the remaining respondents 

indicated serving for even longer periods of time, some, in fact  for as long as 20 years! 

This is a major implication for universities and their staff.  Helping MVS transition to an 

academic setting will require careful monitoring and along with a continuum of support 

from a host of on and off campus service providers. This implication closely aligns with 

the recommendations highlighted in the 8 Steps to Veterans Success on Campus (U. S. 

Department of Education, 2016).  

Veterans who are now our students as well as our students still serving in the 

military are quite unique. Some have seen the ravages of war, others have felt the anxiety 

of preparation to deploy, while still others are ready go at a moment’s notice. They have 

lived very structured lives and are well provided for while they focus on their missions. 

MVS have been away from school for many years, some for decades. This implication 

begs us to look even closer at their differences, view their strengths and needs in a 

different way, and be ready to support and encourage them throughout their academic 

careers.  

MVS juggle other commitments, where does school fit in? 

 The amount of time the MVS population has spent out of the classroom is not the 

only factor impacting their ability to learn. Putting their lives on hold to fulfill their 

service commitment places the MVS in a different age group—one that is three, five, ten, 
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even twenty years older than their college classmates. As much as they want to fit in, they 

don’t (see Figure 4.9). Additionally, the MVS often juggle more than an age differential. 

Many work full or part-time jobs, are married or in a domestic relationship, others are 

divorced. Some have children and some raise their children alone. Megan Tones reminds 

us that, “students older than 25 years of age, are more likely to be living away from home 

with a partner, and to have dependent children.  

These circumstances impose additional economic and time demands, both of 

which might hinder mature-aged students from completing their studies” (Tones, Fraser, 

& Elder, 2009 58(4)). Clearly, we cannot expect our MVS population to transition in the 

same fashion and require the same supports as their traditional college classmates. I have 

often reminded university colleagues that although MVS want to be the same as their 

peers, they are different, and it is for the reasons mentioned above we must recognize and 

honor these differences.                                    

Their best chance to succeed is with our help and with each other: One Team One 

Fight    

 The vast differences that exist between the MVS and their traditional college 

classmates, compel those of us who serve them during the academic careers to adopt, 

modify or create policies and procedures that honor their distinct strengths and meet their 

unique needs. A close examination of the theoretical framework, (Figure 2.1) "The 

Military and Veteran Academic Pathway to Success" will help to visually explain how 

we might approach our next levels of work on their behalf.  

Branker (2009) reminds us that veterans will experience an unfamiliar feeling of 

isolation after their service commitment ends and they begin to transition to civilian life. 
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During their initial military training they are taught to think and act differently. The 

training process fosters a strong reliance on one another that non-veterans are not able to 

understand. Yet, it is important to recognize and consider this intentional “hard-wired” 

thought process engrained in the MVS during their training and how it continues to 

impact their lives, if we want them to succeed. The strong bonds that led to the 

development of a fighting team mentality--the unit cohesion veterans rely on for survival-

-does not exist with the same intensity or sense of purpose in civilian life in general and 

on the college campus in particular (Chambers, 2015). The implications of this basic yet 

complex concept heightens our responsibility to organize a well thought out support 

system geared to ensuring the academic success of the MVS.  Their success can only 

occur if we take time to really get to understand the basic needs of our students, one of 

which is a need for structure and connection (Hamrick F. A., 2012).  

Another way the MVS differ from their traditional school aged peers is the 

manner in which they arrive on campus. Most MVS are eager to start their education as 

soon as possible after their separation from the service  They are more apt to start at 

different times of the academic year rather than wait until the traditional fall start that 

coincides with the four-year format found on college campuses.  MVS are used to 

making decisive choices and want to get moving as soon as possible.  

In addition to requiring a rolling start rather than a fall matriculation, MVS also 

require a different welcome experience than their traditional aged peers.  Keep in mind 

that because of their military training and experiences, they are minimalists and require 

only the essential details to get started. They aren't interested in traditional college social 

groups, probably won't want to spend time touring the city or lean what life in the dorms 
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is like. It is not that they see an orientation to college life as unimportant, but rather they 

crave information that it timely, relevant, and that is tailored to their specific needs, 

questions, and fears.  MVS can be best served with critical information about how to get 

started, who are the most important people to know, where to get tutoring services that 

will help with the rust that may have formed due to the time gap since their last round of 

studies being out of school for some time, how to best get their books, and if there are 

other ways to fund their education. MVS are older, married in some cases, with kids, and 

they work.  They are at a different point in their lives, and have differing needs.  Clearly, 

they deserve an orientation process that recognizes who they are, meets them where they 

are when they arrive, and offers them the information they need to succeed. 

The need for a one-stop shop: The creation of a Veterans Center 

Because the MVS lose support system they have come to rely on once they leave 

the military, many will begin to experience a degree of worry about their basic needs. 

These concerns about finances, housing, finding new friends and social groups will 

challenge the early phases of their transition to academic life. In many ways the situation 

parallels the basic needs described in Maslow’s Hierarchy (Figure 2.2). To minimize 

these risks, DiRamio, Ackerman, and Mitchell (2008) developed an Adaptation of the 

Hierarchy of Needs for Veteran Students on college campuses (Figure 2.3). Much like 

Maslow’s hierarchy, the veterans’ hierarchy has five levels. In a similar fashion, the third 

level on each hierarchy deals with socialization. To ensure success at this level, DiRamio, 

et al., recommend that postsecondary schools establish a way for MVS to mitigate the 

worry that will come from separation. The authors recommend that an established 

Veterans Center is a highly effective way to ensure that the MVS have a central location 
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to find answers to their questions, relieve their concerns, and connect with other veterans 

in a safe environment that supports and build camaraderie.  

Based on what we know about MVS in general and what we learned from the 

Duquesne MVS who responded to the survey (Questions 21 and 28), it makes good sense 

to envision an enhanced “one-stop-shop” in the form of an expanded Duquesne Veterans 

Center that advocates for them and helps them connect. Besides providing a place where 

MVS can gather at their convenience, the center could act as a hub that connects MVS to 

the rest of the campus support services and personnel 

Because they share unique experiences that are part of military life and combat, to 

name two examples, MVS are enjoy spending time with other veterans. They feel 

comfortable leaning on their MVS peers in much the same way as they did while in the 

military. The current Veterans Center allows them to rally at a known space with a 

trusted representative.  That is why the central veteran’s space is both crucial and 

foundational. Enhancing it however, would permit the center to serve as the command 

post, or headquarters for the university, connecting MVS to a variety of critical services 

that they need to get started; services ranging from the most basic, to the most important 

(Figure 2.3). This enhanced Veterans Center could also serve the campus staff by 

providing campus-wide and department specific training to help educate the campus 

community regarding the strengths and needs of these non-traditional learners. 

But, providing an enhanced Veterans Center where the MVS can not only relax 

and connect with the OMVS but also with other campus services will only address a 

portion of the problem. We as the caretakers of the MVS community must find ways to 
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actively engage them with each other during relevant events that happen when it is 

convenient and beneficial for them to meet.  

Now we engage them: Bringing the MVS together is the key 

 The final implication informing our quest to provide an effective MVS transition 

process, rests on our ability to bring them together. An enhanced Veterans Center where 

MVS may congregate to find answers to their questions and help to solve their basic 

needs is crucial.  And while the Center will give MVS and dedicated space to congregate, 

we will need to facilitate opportunities for MVS to come together in meaningful ways.  

 More than half of the survey respondents agreed that social events helped to bring 

them together in a social way (Figure 4.25). This finding supports the notion that 

scheduling social gatherings is one way to assist the current MVS population to meet 

each other. But the finding also indicates the need for us to do a better job of promoting 

events while making them more veteran specific. 

There are 214 MVS attending Duquesne University in the spring of 2016.  Nearly 

half of them attend class online (Figure 4.16). Because there are only approximately 115 

MVS taking classes on campus, and another 100 or so taking classes online, it is nearly 

impossible for MVS to identify and find each other.  Once again, an enhanced Veterans 

Center will enable them to drop in anytime that they are on campus or have a minute 

between classes.  But, beyond the center encouraging spontaneous connections, there is 

more to do in order to establish opportunities for larger groups of MVS to connect with 

each other.  This will require a focused effort to pinpoint specific times and days when 

more MVS can meet, as well as designing relevant events that would entice them to get 

together, in much the same way that they were connected while serving. 
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 The survey responses highlighted that the complex lives that many MVS lead tug 

them in many different directions. When asked if there was a specific time to get 

together, not surprisingly, they could not agree. Yet the most common response was 

either immediately after school, or on Saturday (Figure 4.22). In terms of the types of 

events that appealed to them, the MVS who responded said that they were not too 

interested in gathering in larger venues, but preferred something more relaxing, like 

coffee and conversation or breakfast (Figure 4.26). 

 These findings help us understand that because MVS are strapped for time due to 

their varied responsibilities, the campus staff must remain flexible in terms of scheduling 

events. Even more importantly, campus personnel must be persistent with their attempts 

to bring the MVS community together across a variety of times and days focusing more 

on the quality of the connections that they foster rather than the numbers of MVS who 

attend any given event. 

We need to reach out to the MVS in a different way 

 A lack of interest, self-efficacy concerns – the feeling that school was not for 

them, and a perceived lack of financial resources and competing responsibilities will 

hamper MVS as they consider the notion of attending college (McNealy, 2004). These 

assertions coupled with the fact that many MVS will be applying to college on their own, 

without the support of their parents or high school counselors like traditional students, 

substantiates the need for Admissions personnel to develop an effective outreach and 

communications plan to recruit MVS.  

 The Duquesne MVS who responded to the survey declared that they valued a 

caring, well informed staff, who understood their unique needs (Figure 4.19) And though 
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they did not identify a single admissions resource as the most important, they evenly 

noted the importance of a school’s military friendliness, the ease with which they could 

locate a veteran specific office, and the presence of an Admissions team that could 

answer their questions. The implication of this finding, then is that a variety of concerted 

actions, rather than one specific characteristic, contribute to a potential MVS’s interest to 

follow through with an application.  

 And, because some MVS may be hesitant to apply, all campus personnel 

responsible for responding to new student inquiries must be well versed in their needs. 

Clearly, the minute a school fumbles during the recruitment process, the potential MVS 

candidate may flee and never try again. We have one shot to get this right.  This 

implication suggests that the Administration might profit from considering a direct 

communications plan targeted specifically to the MVS population. This would entail 

working hard to craft a message specific to veteran needs as non-traditional students that 

honors their experience and lets them know that we are prepared to welcome them to 

campus and support them every step of the way. A unique community requires a unique 

marketing campaign that telegraphs that Duquesne is sensitive to MVS needs at all 

phases of the application process. 

Summary Implications:  What does this mean? 

 The discussion above provided five key lessons about military and veteran 

students. It painted a portrait of a diverse group of individuals with unique set of shared 

experiences who are vastly different from their traditional college classmates. They will 

come to campus with study skills that might be a bit rusty because their service to our 

country has kept them away from academics for some time. Because they have such 
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varied needs, a single point of contact or Veterans Office will be required to help them 

get started. Additionally, a Veterans Center where they can feel free to congregate or just 

sit alone to gather their thoughts will help them find one another to begin the process of 

forming new bonds similar to those formed while serving. Finally, we will need to 

communicate with them in a different way than we do with the traditional college 

prospect. 

A Leadership Agenda:  Our Next Level of Work  

Duquesne University of the Holy Spirit was established to serve those students 

who were marginalized.  I contend that many MVS are living on the margins for many of 

the reasons covered in this study, and fall right into the path of our mission.  It is because 

of our shared mission and goals that the Duquesne community must strive to be the best 

choice for military and veteran students. Duquesne University is a perfect place.  Our 

campus is a sanctuary cloistered away on the 50 acre bluff, quiet, tranquil and grounded 

on a commitment to faith.  Our commitment to education of the mind, heart and spirit 

perfectly describes  the following next steps that we should take to not only honor the 

service of these brave women and men, but to also serve God by serving them.  In that 

spirit, the spirit that is Duquesne, the following five step preliminary leadership agenda 

grew from the survey responses and the context of our University Mission:  

STEP One—Develop an MVS Strategic Plan:  We must adopt our own 

hierarchy of service for veterans patterned after the DiRamio model. This is critical 

because the system of supports for MVS currently in place is designed for a traditional 

college-aged student, not the non-traditional MVS. If we are strategic, we can create a 

continuum of services aimed at successfully meeting their basic needs, and then helping 
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them to thrive in order to reach higher stages of the hierarchy.  In this way we will be 

well on our way to helping MVS succeed at Duquesne University. (All – OMVS, Schools 

and the University) 

 STEP Two—Adopt Research-Based Structures and Actions:  Our attempts to 

serve MVS should not be guided by opinions.  There is solid research on what works and 

what does not.  We must adopt the 8 Keys to Veterans Success on Campus (U. S. 

Department of Education, 2016). The recommendations outlined by this voluntary 

initiative of the Departments of Education, Veterans Affairs and Defense provide clear 

guidance and specific ways that colleges and universities can support veterans and hold 

themselves accountable for their success. (All – OMVS, Schools and the University) 

 STEP Three—Increase our Capacity to Serve:  Human resources are key to the 

success of any initiative.  Identifying ways to increase the personnel within the OMVS 

may involve inexpensive methods initially, and then a more deliberate attempt to increase 

staff and support in the future. Perhaps the university might provide interns or graduate 

assistants to augment the OMVS staff.  A campus wide committee might identify ways 

that current graduate students might intern with the OMVS to provide specific services to 

our MVS such as legal, medical, and mental health services.  Our current Veterans 

Center, and Office for Military and Veteran Students (OMVS) is working at the outer 

limits of capacity. One dedicated individual cannot meet the full spectrum of needs of our 

MVS community and sustain an effective and engaging program. Current manning might 

be augmented through funding from grants or foundations in the region and those 

avenues are worth exploring. (OMVS and the University)  
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STEP Four---Develop an effective communications plan: The 

Communications Plan would include a calendar that depicts the social, spiritual and 

recreational events that will occur throughout the academic year. The Communications 

Plan would also include avenues for delivering essential information on a daily basis 

through email, newsletters and posters at the Veterans Center to update the MVS with 

pertinent information. Sharing this information ensures that the OMVS is connecting with 

the MVS in all the ways that they communicate including a variety of social media 

platforms (Facebook, Twitter, Instagram, etc.). Our goal will be to more effectively 

communicate with the MVS population in a variety of relevant and accessible ways. 

(OMVS) 

STEP Five---Develop a culture of trust and connectedness on campus: The 

first key of the 8 Keys to Veteran Success on Campus (U. S. Department of Veterans 

Affairs, 2012) calls for development of a culture of trust and connectedness across 

campus. To live up to that standard, we should link the MVS population to the existing 

on-campus services to more effectively meet their basic needs. The university has a long 

standing tradition of excellence in serving the needs of traditional students. Our goal must 

be to educate the service providers about the complex set of needs and unique strengths 

the MVS have so that these services transfer the services can be tailored in a manner that 

meets the needs of the MVS. By presenting MVS with an orientation and continuum of 

services tailored to them, we build the trust that will grow as we continue to serve them.  

(All – OMVS, Schools and the University) 
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Concluding Thoughts 

 As the Director of the Office for Military and Veteran Students, I see first-hand 

the great work this office and a number of support agencies and countless individuals 

have done to advance the social, emotional, physical and academic needs of 

servicemembers transitioning to Duquesne University. But I believe that our University is 

capable of doing much more. The Leadership Agenda that concludes this study offers a 

simple outline of what is possible with a minimal amount of focused effort and support. 

Together we can do this. 

I offer this plea and take this position not merely as the custodian of the Office for 

Military and Veteran Students, but as a veteran myself. I have personally experienced 

many of the same transition issues outlined in the literature, and have experienced many 

of the feelings provided by the respondents to the survey. As mentioned in the limitations 

of the study, my military service may have biased my opinion, but I am passionate about 

this new mission I have undertaken, and I remain confident that it can succeed because of 

the many parallels it shares with the underlying mission of Duquesne University. 

Duquesne University has established a rich and storied tradition of serving 

individuals on the margins of our community. I can think of few more worthy candidates 

who fit that classification then today’s military and veteran student candidate. These 

young women and men have placed their lives on hold to serve their nation, and now it is 

our responsibility to serve them. To say thank you for your service is not enough. It is 

time for our University to set a new standard of service for our proud military and veteran 

students, and to help the minds, hearts and spirits of these proud warrior’s.  
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APPENDICES 

APPENDIX A 

Military and Veteran Student Survey  

 

1.  Service Status (select all that apply) 

⃝ Active Duty 

⃝ Reserves 

⃝ National Guard 

 

2.  Branch of Service (select all that apply) 

⃝ Army 

⃝ Navy 

⃝ Air Force 

⃝ Marine Corps 

⃝ Coast Guard 

  

3.  Length of military service 

⃝ less than one year 

⃝ 1-5 years 

⃝ 6-10 years 

⃝ 11-20 years 

⃝ over 20 years 

 

4.  Which choice best describes your service: 

⃝ deployed to a combat zone,  

⃝ deployed, non-combat,  

⃝ never deployed 

 

5.  Are you still serving in some capacity? 

⃝ No 

⃝ Yes (please 

explain)______________________________________________________ 

 

6.  Rank at time of separation/retirement from active service 

⃝ Officer 

⃝ Enlisted 

⃝ Warrant Officer 

 

7.  How much time has passed between your separation/retirement from military 

service, and your enrollment at Duquesne University?  

⃝ Less than 6 months 

⃝ 6 months to 1 year 
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⃝ 1-5 years 

⃝ 6-10 years 

⃝ 11-20 years 

⃝ over 20 years 

 

8.  Gender 

⃝ Male 

⃝ Female 

 

9.  Age 

⃝ 18-24 

⃝ 25-29 

⃝ 30-34 

⃝ 35-39 

⃝ 40 and over 

 

10.  Marital Status: 

Are you: 

⃝ Married 

⃝ Single 

⃝ Divorced 

 

11.  If you have children please choose the one that best describes you: 

⃝ Married, caring for children with my spouse. 

⃝ Divorced, sharing custody of my children with my spouse. 

⃝ Single parent 

 

12.  Do you work while attending Duquesne University? 

⃝ Yes, full time. 

⃝ Yes, part time 

⃝ No, I am a full time student 

 

13. How did you hear about Duquesne University? (choose all that apply) 

⃝ Family member 

⃝ Friend 

⃝ Fellow veteran 

⃝ Internet search 

⃝ Duquesne University printed material 

⃝ Other: Please 

specify_______________________________________________________ 

 

14. Which factors contributed to you choosing Duquesne University? 

⃝ Information about the school’s military friendliness 

⃝ The feeling you had when you visited campus or talked with someone 
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⃝ The schools long standing reputation 

⃝ Conversations you had with a school representative 

⃝ Other: Please 

specify________________________________________________________ 

 

15. How long have you been attending Duquesne University? (please list the number 

of semesters) 

Number of semesters____________ 

 

16. How do you attend the majority of your classes? 

⃝ On campus 

⃝ Online 

⃝ Split between online and on campus 

 

17. In what type of degree program are you enrolled? 

⃝ Undergraduate Degree 

⃝ Graduate Degree 

⃝ Post-Graduate Degree 

 

18. Think about your first impression of Duquesne University, use the scale below to 

respond to the following:  

Strongly Disagree     Disagree     Agree     Strongly Agree 

 

• Duquesne University has an authentic Military Friendly climate 

• The website was easy to navigate to find information specific to veterans 

• The staff communicated a welcoming and authentic attitude toward 

veterans  

• Duquesne University clearly designated itself as a Yellow Ribbon 

participating school 

• Duquesne University has a dedicated office for military and veteran 

students  

 

19. Thinking about the Admission Process that you experienced at Duquesne 

University, use the scale below to respond to the following statements  

Strongly Disagree     Disagree     Agree     Strongly Agree 

 

• The Duquesne University admissions process is military and veteran 

student-friendly 

• The Admissions personnel that I spoke with were knowledgeable about 

veteran specific issues (i.e. transfer credits, credits for military service)  

• The admissions personnel offered me credit for my military training 

experience 

• It was difficult to find specific help with military and veteran student 

issues 
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20. How would you rate the importance of the following based on how each might 

influence other military and veterans considering Duquesne University as their 

potential academic home? 

Not influential      Somewhat influential       Influential  Very Influential 

 

• Duquesne has A “Military Friendly” designation 

• Duquesne has a “Yellow Ribbon” partnership 

• Military and Veteran Students receive a letter from the President or 

Provost of Duquesne University that welcomes military and veteran 

students 

• Duquesne University advertises that all of its faculty and receive 

awareness training regarding the specific needs and characteristics of 

military and veteran students 

• Duquesne University provides detailed Financial Aid information for 

veterans (scholarships, resource funds, merit awards) 

 

21.  Please indicate, using the scale below, how often you have used each of the 

following: 

Not at all   Somewhat    Frequently   A Great Deal 

 

• Dining Services 

• Housing needs 

• Family Counseling 

• Childcare needs 

• Writing Center 

• Library 

• Tutoring Services 

• Academic Advising 

• Military Services Clinic in Rockwell Hall (free to MVS) 

• Gym/Fitness Center 

• Veterans Center in Libermann Hall 

• The Office of Military and Veteran Services 

• VA Work Study Office 

• The University Certifying Official 

 

22. To assist us in planning more effective social events, please indicate all dates and 

times that work best for you 

 

⃝ Lunch time   (1100 – 1300) 

⃝ Normal Business Hours  (0800 – 1600)  

⃝ After school   (1600 – 1800) 

⃝ Evenings    (1900 – 2100) 

⃝ Monday through Friday 

⃝ Saturday    

⃝ Sunday 
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23.  If offered, which of the following services would be helpful to you and other 

military and veteran students who are transitioning from military to college life?  

 

⃝ Study skills advice and coaching specifically designed for veterans  

⃝ Academic advising specifically designed for veterans  

⃝ Career counseling specifically offered for veterans  

⃝ Employment assistance specifically for veterans 

⃝ A dedicated Veteran’s Office  

⃝ Veteran Orientation course the first semester 

 

24. As a Duquesne Military and Veteran Student I have participated in (Please choose 

all that apply): 

⃝ Run for Ryan 

⃝ Veterans Day Breakfast 

⃝ Duquesne University Student Veterans Association (SVA) 

⃝ Homecoming Events for Military and Veteran Alumni 

⃝ Military Appreciation Games – Basketball or Football game 

 

25.  Please share your thoughts on how this participation impacted your ability to 

socially connect with other military and veteran students. 

 

26. Which of the following examples of social activities would appeal to you: 

⃝ Movie night 

⃝ Dinner 

⃝ Military Appreciation Games (Dukes, Pirates) 

⃝ Military activities at the gym (yoga, strength training, boot camp, spin) 

⃝ Veteran’s Breakfast and Conversation 

 

27. Are there services or supports that Duquesne University should put in place to 

improve the experience of transitioning from the military to academic life? Please 

explain: 

 

28. Do you have any additional suggestions regarding supporting Military and 

Veteran Students at Duquesne University?  Please list and explain: 
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APPENDIX B: Twelve Responses to Survey Question 27 

 

1. Consider emphasis on counseling services/availability of chaplain to speak with 

service members who may be dealing with PTSD or adjustment issues. Although this 

doesn't apply to my situation, I can foresee problems in this area- especially with 

undergraduate students who are now a few years older than their counterparts/don't share 

as much with them in common. 

 

2. Perhaps the use of a mentor. 

 

3. Help with evaluating transferable credits to help gauge completed academic progress 

prior to starting Duquesne coursework. 

 

4. Exercise programs - could be fun 

 

5. N/A 

 

6. Veteran sponsors that are currently attending Duquesne to help ease the adjustment to 

college. 

 

7. None that I need, so I'm not really sure 

 

8. Not really, Duquesne already does a much better job at this than any other Pittsburgh 

University 

 

9. Some kind of forum that could explain how we can use our benefits. And what else 

veterans have through the VA. My experience in leaving active duty was I didn't get 

much education on how I can use my benefits for education, VA Home loan, or 

healthcare. Most of mine was from word of mouth and posting on forums. If it wasn't for 

Duquesne's helpfulness I would of been l St. on how to access my Post 9/11 benefits. 

 

10. The university should work more on connecting the various services that already 

exist, and somehow adjust the services they provide for traditional college students to 

meet the needs I have, and be geared more to when I might need them. 

 

11. Clear point of contacts, which already exist (Alexis and Lee have been great), help 

with ensuring GI Bill issues are taken care of (Kathy has also been great) 

 

12. Coordinate with federal Department of Veterans Affairs and recruit/hire a Vet 

Success counselor. 
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APPENDIX C: Nineteen Responses to Survey Question 28 

 

1. I have no idea what your office does beyond the veteran’s events and helping with the 

GI Bill. Maybe get the word out a little better? I'm sure you're doing great things and 

offer fantastic services. I just don't know exactly what they are. I don't think I'm alone in 

that department, either. 

 

2. Apply the same benefits and tuition discounts at the Master degree level. 

 

3. Veterans and Military students should have priority in creating class schedules for 

upcoming semesters alongside the student athletes and ROTC students who do. This is 

because many of us either still have a service obligation that is being balanced with our 

coursework or are have families or jobs outside and have a few more responsibilities than 

traditional students. 

 

4. The financial aid process was the least military friendly part of my education 

experience at Duquesne. Billing errors, holds on my account 

 

5. Reduce the 16 week semesters to 12 weeks and I believe your enrollment would 

greatly increase. 

 

6. Very helpful staff in the Duquesne Veterans office. 

 

7. Grateful that there is an awareness of the importance of taking care of current military 

and veteran students. 

 

8. My only suggestion would be to continue what you're doing. I've been working on my 

Masters for many years, and have taken time off when needed. One of the reasons I come 

back is because of how amazingly helpful Duquesne is with helping me taking time off 

and start back up again. I highly recommend Duquesne to every military member who 

says they're looking at getting their Master’s degree. Thank you for all your assistance 

over the years! 

 

9. More acceptance of past military experience for college credits 

 

10. I believe that it should be stressed how demanding some of the courses can be. I was 

plugged into two courses with no real understanding of how demanding online courses 

can be. Being that I work full time, was a new parent, and a drilling reservist (with a high 

OPTEMPO) while attempting to take two courses was overwhelming. By the time I 

personally came to terms with not being able to keep up I was overly stressed about the 

situation and it was too late to drop one of the courses. I feel that many military personnel 

would do the same and take on more than they may be able to depending on where they 

are in their lives if they too do not understand the overall requirements of whatever 

program they are involved in. 

 

11. Parking for veterans with disabilities. 



 

 149 

12. Maybe follow up calls to see if students who sought out help from counseling center 

were able to secure services elsewhere if they did not follow through with services A 

check in for students still attending 

 

13. Not at this time 

 

14. Having an email distribution list one can sign up for that can communicate specific 

events and social get-togethers geared toward the Duquesne Veteran Students. 

 

15. Keep up the good work and THANKS for all the help already provided!! 

 

16. Guaranteed seats in the Rangos school programs and nursing programs for veterans 

with a medical background. Guaranteed interviews for all veterans that meet the 

minimum academic requirements. 

 

17. I'm pretty self-sufficient and am happy with the level of support the school offers 

 

18. Keep doing what you are doing, I was in frequent contact with Alexis and Lee before 

starting this semester and they made sure I was on the right track.....veterans are used to 

having a designated point of contact to get issues resolved, Duquesne's veterans office 

has done that well. They both are very friendly and professional. 

 

19. Make the program more viable and more visible. 

 


