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ABSTRACT

PARENTAL INVOLVEMENT WITH SPECIAL NEEDS CHILDREN

IN A RURAL SCHOOL DISTRICT

By
Mary E. Helt Lenda

August 2009

Dissertation supervised by Phil Belfiore

Formalized education has been around for a long &nd the role of the parents has been
to facilitate their child’s academic success. Thality of parenting can vary widely.

This study will explore parental involvement in ithgpecial needs child’s educational
process. More specifically, parental involvemerthvgipecial needs children in a rural
school district is the focus explored in the sou#stern New York quadrant of
Chautauqua County. Using Baumrind’s (1967) reseancparenting styles as a
framework, the purpose of study is to (a) invesédghe styles of parental involvement
with children of special needs in rural elementalyools, (b) determine if there are
specific challenges for parents of special needdreim in these rural schools, and (c)
determine if any additional responsibilities exagecific to these parents of special needs

children in a rural school setting.



According to Blancher (2003), the family is onetloé most sacred, prominent and
studied institutions in America. Although reseaichmited in the area of parental
involvement with Special Education children in aaflcommunity, this study will

discuss the involvement of parents in a multifagestet of focus group discussions from
specific behaviors that emerge from four parensitytes (Baumrind, 1967). In light of
this limited research, Epstein (1995) states ths¢arch does document that children will

try harder when parents get involved with theildkieducation.



TABLE OF CONTENTS

Page
ADSITACT ...t e et e e e e iv
(@4 gF=T o] (=1 g I 11 1 To [ T £ o ISR 1
Chapter II: REVIEW Of LItEratUre...........u i eeiiiiiies e e e e 9
(@ gF=T o] (=1 gl || BN \Y/ =1 i o To (o] [ Yo Y20 SUPSRP 18
Chapter IV: RESUILS.......cciiiieeeeeeeei e eeeeee s s e e e e e e e e e e e e e e e e e nnanreesannn e e eeeas 23
(@ gF=T o] (=] gV A I 1S o U 1= [ o IS 43
RETEIENCES ... ettt e e et e e s e e e e e s e e e e e e 54
Y o] o L= T [ A N PPUPUPRR 60
Y 0] o 1= T [ = S PPUPUPRR 63
Y o] o L= T [ G S PPUPUPRR 66

Vi



CHAPTER |

INTRODUCTION

For as long as there has been formalized educdkienple of the parents has
been to facilitate their child’s academic succeBanlap (1999) suggests parents and
family members can offer the most stable envirorinhea child. The National Center
for Learning Disabilities acknowledges that paremtstheir children’s first teachers
(Tuttle & Paquette, 1993). Mandates for child oatith disabilities have been handed
down with the implementation of Individuals withdabilities Act (IDEA), to include the
parent in their child’s educational developmentalgoess through the Individual
Educational Plan (IEP) process (Yell & Shriner, 7P9In addition, the family is
essential in the planning and delivery of educai@upports. Educational strategies
have a better chance at success when they arenmapled with the parent and school
involved in a joint relationship with the child e central focus. The optimal level of
school participation should be based on family ab@ristics, stressors affecting the
family, and the needs of the individual child (lomane, Dunlap, Huber, & Kincaid,
2003). Interventions and strategies for parentadlirement are attainable through
multiple collaborative efforts.

The quality of parenting young children varies.d?dal involvement in their
child’s educational process can be (a) participaitothat the parent is actively involved
with the child’s education or (b) non-participatavith little interaction with the child’s
educational process. Additionally, an argumentlmamade that if parents were given
the tools to improve the quality of parenting thehild then their quality of parenting

would improve (Bandura, 1967).



Parental involvement, or lack thereof, will detemsithe environment that
facilitates educational progress and achievemeovg€r & Nye, 1994; Salend & Garjria,
1995). Research (Epstein, 1991) has pointed téatlte¢hat parental involvement does
positively affect children’s learning over time.oWever, this same research also
documented a decrease in the actual amount ofgarents were involved in their
children’s educational process. Two-parent workimggpme family and single parent
households could account for the decreased le¥@iarental contribution since these
factors would leave less time for the parent tinbelved with their child’s educational
advancement or growth. As a direct counter toghisnomenon, it has been
demonstrated that, the efforts of teachers andadslvan substantially increase parental
involvement (Epstein, 1991).

Parents of children with special needs have theesasponsibilities as other
parents, but often parenting is accompanied byigelof loneliness, frustration, and
isolation. These parents need support in ordeyaim how to advocate for their children
within the family unit, the educational system, @hel community (Tuttle, & Paquette,
1993).

In the late 1960’s Diana Baumrind researched pexgstyles and established
distinct differences. Four unique parenting st@eserged from her research. These
parenting styles are authoritarian, authoritatpegmissive, and the uninvolved parent
These four parenting styles are categorized aaogtdi parenting sensitivity and the
degree of demands placed upon the child. Baunwifi®67) research supports the idea
that the social competence of a child has direxetation to the behaviors and the

attitude of the parent. For children with speai@éds, the quality of their parents to



parent will directly encroach on the child’s acadesuccess. Parental dedication to their
child’s education provides the driving force to edtional success. Parents facilitate
educational performance with their children througimforcements that help their child
to self-manage.
PURPOSE

Parents of children with special needs may fee} trea/e additional parental
responsibility than parents of a child without Spkneeds. These perceived
responsibilities might result in such issues astfation, a lack of skills or a lack of
services provided to these children. These effemitd exacerbate already existing
problems in parenting a child with special needsing Baumrind’s (1967) research on
parenting styles as a framework, the purpose efdtudy is (1) to investigate the styles
of parental involvement with children of speciakds in rural elementary schools, (2) to
determine if there are specific challenges for paref special needs children in rural
schools, and (3) to determine if any additionapagsibilities exist specific to these
parents of special needs children in a rural scketting.

PROBLEM

Although the topic of parental and family involvem&vith children with and
without disabilities has been extensivedgearched (e.g. Dunlap, 1999; Eccles & Harold,
1993) there is a lack of research on the populatfanral parents with special needs
children. Fiene and Taylor (1991) conducted a stfdie Appalachian community and
concluded that environmental constraint, familtalisture and limitations interrelated to

social structure, will determine the parental role.



It is important that educators understand the impaxhild with disabilities has on
the rural family. Parenting isn’t a job accompangth instructions; nor is it necessarily
inherent to feel comfortable with the parentingerd@iological equipment to conceive
children does not guarantee that an adult will meageod parent. Good parenting comes
with practice and through learning techniques #natoften developed and cultivated
over time. What makes good parents and determihas skills need to be developed,
especially for those who have children with specedds, often is ascertained by the
involvement in their child’s educational developrm#rat is required when working with
the school and social services.

A recent research study, (O'Dell, & Schaefer, 208&mined rural compliance
issues of IDEA and how these issues are viewedral Americana. In the O’Dell and
Schaefer (2005) study some of the teacher partitspadaimed that parent participation
took advantage of the system regarding IDEA. Wdmmices are started for a special
needs child there is another set of problems thatpire. Parents experience a range of
emotions (Geenen, Powers & Lopez-Vasquez, 200d8quently parents will feel as if
they are alone, bobbing aimlessly in an ocean matkand in sight. In addition, parents
now have to deal with the scheduling of an enticaig of therapists who come into their
home to provide services for this child. Pareng&yreel control is being taken away;
they may develop an “I know they are watching métuae.

The goal of parents should be to parent succeggtdtinig, 1999) although there
are no easy answers. Childrearing is time consgiiaml demands parental involvement
and responsibilities. This demand compels patentdsvide their time between

themselves, their special needs child, and any gibbngs. Parents who have an open



mind about their child’s disability often utilize’@ilable resources successfully and, as a
result, sometimes fare much better than parentsdeht know how to accept their
child’s disability. Fiene and Taylor (1991) sugtgl that the mother is often involved
the most, but it is the father who makes essed#iaisions about the family. Fathers may
blame themselves and have difficulty acceptingilal etith special needs. Siblings feel
the effect caused by the parent’s focused direcfanergy towards the child with
special needs.

The resources that are available to the parentd&aend on the demographics
and the economic structure of the area. A muldtofistudies have documented the
interrelationship between family economics, pareitexacy levels, ethnic background,
marital status, employment, number of siblings emeh the age of the parent(s) (Eccles,
1984). The non-support of government-funded masdaas dramatically curtailed the
monies available for these families, although sthace required, by law, to include the
parent in the Individual Education Program procé&éss mandate has actually
strengthened the role of the parent in their chiktlucational development, (Yell &
Shriner, 1997). Other outlying variables that ictgae ability to provide resources to
encourage parental involvement include transporgiroblems due to distance from
resource locations, vehicle availability, time doamits due to busy rural lifestyles, and a
lack of effective tools for increasing parentinglskand involvement. Given all this it is
important that educators understand the impactld with disabilities has on the rural

family.



RESEARCH QUESTION

The following research questions will be studied:

1.

In reference to Baumrind’s theory (1967), whattaeestyles of parental

involvement with children of special needs in rielmentary schools?

Are there specific challenges for parents of spe@ads children in rural

schools? These challenges can be defined as fiwltiyfin finding appropriate

services specific to the needs of their child. Géhehallenges can be defined as

the multitude of difficulties encountered when atfging to find appropriate

services that meet the specific needs of individghdtren.)

Are there additional responsibilities parents adaal needs children face as a

result of living in a rural area? Responsibilitibat parents face can be defined as

providing and allowing appropriate care within thedelines of IDEA.
LIMITATIONS

This study is limited to the geographic are€bautauqua County rural school

districts.

Additional limitation will be the parent partpants of the children who are

classified specifically as requiring special edimal services.

Limitations will be due to parents who voluntézparticipate in this study.

It was predetermined that a limitation of the sambpulation might be weighted

by parents who had a particular parenting styldight of this limited research,

Epstein, (1995) states that research does docutrednthildren will try harder

when parents get involved with their child’s edumat



DEFINITION OF TERMS

Developmental disabilityChildren who have cognitive, psychosocial, fineton, gross

motor, language, and physical delays.

Developmental DelayChildren who are performing academically, sogialt physically

below his or her chronically appropriate developtaklevel.
ElementaryPublic school, grades kindergarten to secondegrad

Environmental constrainté\reas or surroundings that prohibit normal acd¢esseeded

services.

Familial structureFamilies that are single, traditional, gay, lesbor extended in nature.

IDEA: Individuals With Disabilities Education Act, aderal law requiring early
intervention assessment and services for childiégmdisabilities.

IEP: Individual Educational Plan that guides the ediooal outcomes for a child with
special needs.

Mandate Legislation passed by the general assembly aymkdiinto law by the
executive branch that requires school district®liow directives on policies and

procedures.

Parent efficacyA parent’s perception or belief in his or her oalility to be a good

parent.

Parental involvemeniThe degree of parent participation in the develept of the

child’s educational plan.
Parenting Parental strategies that facilitate the childis@ational performance.
Rural All territory, population, and housing units I¢ed outside of urbanized area or an

urban cluster.



Social structureClassification of family based on annual incofR@milies are classified

as lower, middle, or upper income class.

Special Need<Children with developmental disabilities or dey@hental delays



CHAPTER I
REVIEW OF LITERATURE

Research is limited in the area of parental involgat with Special Education
children in a rural community. In light of thistlited research, researchers do say that
children will try harder when parents get involweih their child’s education (Epstein,
1995). In America, the family is one of the maastred, prominent and studied
institutions (Blancher, 2003). This chapter wikbhenine the literature for the rationale of
parental involvement with special needs childrea miral school district, family
structure, parental stressors, psychological ansbenefits of parenting, parenting
efficacy, and parenting styles. Literature onithlvement of parents will be examined
from several viewpoints including the followinga)(parenting styles in light of
Baumrind’s theoretical framework; (b) the nurturioigparents, (Honig, 1999); (c)
different aspects encountered by single parentsn(dticultural parenting, and (e)
special education and parenting children with sgdew@eds in a rural setting.

Baumrind’s Theory of Parenting Styles

Involvement of parents is a multifaceted set oivatets from specific behaviors
that emerge from the parenting styles (Baumrin®,719 These parenting styles can be
categorized according to responsiveness and dengretis (Maccoby & Martin, 1983)
and include Baumrind’s four parenting styles aee(t the permissive parent, (b) the
authoritarian parent, (c) the authoritative paesd, (d) the uninvolved parent.

Baumrind (1967) describes the first parenting stgeermissive parents who
make few demands and do not make attempts to sipgpepriate behavior for the child.

These parents use little discipline, are non-canétional in nature, but are responsive.



This means that the parent tries to use reasontlegtihild instead of demanding or
exerting overt power. The second style, the attdraan parents are demanding and
directive but are not responsive to their childr@mese parents want results from their
children immediately. These parents do not engrus&lf thought and have a belief that
the child should take the parents’ word as righaithoritarian parents value obedience
and will use punitive measures to enforce self-wllhe third style, the authoritative
parents are assertive, demanding, and responsitieitahildren but not intrusive.

These parents encourage interaction and respechildés individual interest. This is the
style which employs reasoning and collaborate stylee authoritative parent will
recognize the child wishes, but will set limitatsonFinally, the last style, although not
often included with the major three mentioned pribe parents who are low in
responsiveness and demandingness fall under thealned parent category in
Baumrind’s (1967) theory of parenting styles. Xtreme cases these parents
demonstrate neglectful and rejecting treatmenheif tchildren. These parents have
inadequate parental involvement skills. Baumrielidved that the social competence of
children was a direct consequence of the behasiwdsattitudes of the parent.

Ultimately Baumrind’s research sets the theorefigahework for parental efficacy.

Baumrind’s research is widely embraced by parentsgarchers; however her
study does come under scrutiny. Harris (1998)tediout that Baumrind’s research only
looked at the parenting of one child in each faraitgl ignored how other children in the
family were parented. Harris went on to suggestltaronveakness in Baumrind’s
research was that cultural influences were notrtaki account in her research. Further,

another flaw Harris believed that had an impacBaomrind’s research was that

10



Baumrind studied middle-class Anglo-American faesli Harris believes that children
are influenced primarily by cultural and peer iihces, thereby countering Baumrind’s
research on parenting styles that holds that adnl@dre affected by the style of the
parenting.
Parenting

Schalock (1986) found that parents who were agtivelolved in their child’s
programs saw more successful employment outcomekdastudents than those whose
parents were not actively involved. However otfesearches have documented mixed
results. Nomaguchi and Milkie’s (2003) researchaatks that children can add positive
and negative aspects to an adult life becauseuteemes for parenting children are both
detrimental and rewarding. Single parents discioobgher degree of depression than
their married counter parts. Nomaguchi and Mil@2e03) argued that there is a cost
factor experienced by parents that obscure thefibettgat children may produce. This
cost is reflected in the effect of parent statugctviis determined by gender and marital
distinction. Emotional costs for the parents asslhappiness or satisfaction with their
lives (Bird, 1997). Glenn and McLanahan (1982)gasted that some parents are
satisfied with their lives, while other studiesess that parents are less happy than their
single counterparts. Evidence for these empigtadies are mixed but a number of
studies paint a bleak outlook because, as theestudilicate, having children is more
costly to adults in terms of stress, happinessabkogations and psychological well
being (McLanahan & Adams 1987).

Nomaguchi and Milkie’s (2003) research focused ificantly on the cost of

parenting while ignoring the beneficial effectsttbhildren have on the parent. Their
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work provided us with a myriad of approaches toneix@ how stressors, such as marital
conflict and daily tensions, shape adult interatiwith children and the quality of
parenting. Children can take a substantial toltheair parent’s emotional health and the
amount of time spent on the task of parenting eidra toll on physical energy. This time
is taken away from the adults’ leisure and “downeti (LaRossa & LaRossa, 1981), time
that is critical for reclaiming one’s emotional gpiaysical balance.

Another effect that children have on adult livesisegards to social integration,
although this is a positive effect because addteht from parenting in that parenting
provides ties to other adults. Social integrat®referred to as the existence or quality of
social ties and relationships (House, Umbersona&dis, 1988). Psychologically, a
major transition occurs in an adult’s life whendreshe becomes a parent. ldentities
such as student, spouse, and worker are refashiomadke room for the new obligation
of parenting (Cowan & Cowan, 1992). Nomaguchi khiitie (2003) studied the
concept that adults grow in self-confidence andpsiogical strength when they
establish caring relationships with children. Nguonehi and Milkie support the
perception that the quality of parenting hingegrenframework of parenting efficacy.
Parents who are involved with their children anebte opportunities for the child to
interact in a stimulating environment and haveftaedom to explore and develop
mastery will have children who are socially, coy@ly and linguistically advanced
(Ainsworth & Bell, 1974). From the caregiver’'s pgestive, there is no replacement for
parents who genuinely treasure and are committéaeiochild’s growth and
development (Honig, 1999).

Single Parents

12



Parenting has its difficulties and stress playasrgd role in the parent’s ability to
empathize with the child’s needs. Single paremtgygle to cope with their own adult
problems. Often they are not aware of the impadasf early nurturing of children, a
crucial step which promotes attachment and bonatirige parent (Honig, 1999).
Conversely, there is no reason to assume thatespagkents are less involved, capable or
gualified to parent their children. It is essentieat we don’'t overemphasize or minimize
the difficulties that single parents face whemitnes to parental involvement with their
children.

Despite the societal concerns about single pamgatial the extensive research
that addresses these issues, Gottlieb (1997) ctaiens is relatively little research
documenting the topic of single mothers who pagectild with disabilities. Gottlieb
(1997), states that there is a lack of researdicthad help us understand how single
mothers cope with the emotional and financial bosdef having a family that includes a
developmentally delayed child. Single mothers fackiel challenge when raising a
child with disabilities. The challenge these moghencounter includes managing the
emotional and financial needs of their family whslenultaneously coping with the trials
that are faced raising a child with disabilitiddost children with disabilities are not
placed in residential facilities and care is preddn the home by the mother (Fujiura,
Garza, & Braddock, 1989). There are also incrgpgressures for stay-at-home single
mothers of school-age children, to get off the engfroles and be gainfully employed

(Ellwood, 1996).

Multicultural Parenting
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There is a dearth of research on the topic of culttiral parenting of special
needs children. Research often represents midais-English-speaking cultural values
over the values of the working-class and/or cultyidiverse parent (McConachie,
1986). Researchers found that these families were highly involved than their
European counterparts (Geenen, et28l01). Statistics gathered over a 25 year period
(the length of the mandated educated program @udamng children with disabilities)
reveal a lack of participation from parents of nrityocultures (Al-Hassan & Gardner,
2000). Often the studies focused on the diffictiigt immigrants had parenting their
children with disabilities, but this would not beraalistic since many immigrant families
with a disabled child face other hardships thatlishgpeaking families do not
experience. These hardships would include langbageers, lack of support from an
extended family, loneliness, and prejudice.

The challenge for educators, especially with im@ngmparents, is how to
encourage involvement of parents. Not only is legge a deterrent, but often cultural
issues must be addressed. For example, specifdegeoles may play an important part
in their society so that a male child might be #temore educational advantages than a
female child. Al-Hassan and Gardner (2001) adecessveral barriers that immigrant
parents of students with disabilities encountehed testricted their parental involvement
in the educational process. One of these baisdasiguage, which affects the parents’
involvement in school functions (Holman, 1997).niigrant parents often say that their
greatest obstacle to helping their child who hdssability is lack of information

(Thorpe, 1997). Understanding what obstacles exidtactively working through them
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can be the approach which bridges the barrierdalps forge a respectful and
collaborative relationship.
Parenting Children with Special Needs in a Ruralisg

The Individual with Disabilities Education ActEA) is a law which guarantees
that all children with a disability have accesstisee and appropriate education.
Congress originally enacted the basic requiremfentOEA in 1975. This original law
was known as the Education for All Handicapped @kih Act (Public Law 94-142).
IDEA [1997] redefined the basics and new provisiaese provided for the disciplines.
Over the years many revisions have been made gtinbst recent occurring in 2004.
IDEA provides guidance to states and school distoa how they should provide special
education services and related services to theadpeeds children in their district and
state. To assist the states in identifying, loggtand evaluating children with disabilities
in their state, a program entitled Child Find waplemented. Infants and toddlers with
disabilities are identified and an Individual Fayrfdervice Plan (IFSP) is designed to
meet the needs of the individual. This is pathefEarly Intervention Services (EIS) for
children under three. Transition from EIS intora-pchool program or other appropriate
placement will follow. All transitioning occurs thi the input from the service provider;
the family and local education agency (LEA), whiegbuld be the local school district.
Parents are involved throughout this entire placdmeocess.

Although a number of studies focus on parental lvement, very few look at
rural parental involvement. Geenen, et al. (20Adjcated that parental involvement is
an important factor in promoting the successfuigition of youth with disabilities into

adulthood. The majority of the nation’s schoolteyss are comprised of school districts

15



in a rural setting (Helge, 1984). The passageaér@ education laws has forced the
rural school systems to focus on the needs of @nlavith disabilities and the parents in
their school system. Helge, (1984) reported thetlrschool districts have an advantage
over urban schools. These advantages includehadyigamic of trust, close family units,
and a sense of belonging to a community. Anotbeaatage is that the rural community
will display a willingness to help those with didéles.

In a 2005 research study, O’Dell & Schaefer exmloteal special education
issues. They found that important underlying festo problematic student issues lie not
with school but at home. Regardless of the programents need to be “key players”
(O'Dell & Schaefer, 2005).

Summary

In conclusion, the literature highlights the difat perspectives in research on
parental involvement with special education chidr&esearch has focused on the
emotional, social, and marital stressor cost tcathdt from the parent experience
(LaRossa & LaRossa, 1981; Nomaguchi & Milkie, 2008)nsworth and Bell (1974)
have said that the parents who are involved wigr tthildren and create parenting
encounters with their children help them to devedopially, cognitively and emotionally.
Even the parents who are socioeconomically disagdgad have the opportunity to
interact with their child and the barrier of disadtaged circumstances should not predict
the quality of parental involvement (Bandura, 199Rgesearch and literature is limited in
parental involvement with special education chidirethe rural community, but data
does recognize that parents are the key to minigigiudent issues (O’Dell & Schaefer,

2005). When parents are involved with their chiifetre is an increased likelihood that

16



their child will perform as a well-adapted childyth socially and cognitively (Ainsworth

& Bell, 1974).
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CHAPTER 1l
METHODOLOGY

This is a qualitative study examining parental irremnent with children who
have special needs, living in a rural setting. &fat this study was collected from a
population of parents of special needs childreimdun rural, south western New York
school districts. The children were receiving gggs through early intervention, pre-
school, or early elementary special needs programs.

The Chautauqua County demographic data web sitsdtaat Chautauqua
County has more farms than any other county in Mevk State (Chautauqua County
Overview, 1999). In addition Chautauqua Countyalrdemographic data shows that out
of twenty-six hundred individuals between pre-sdtaow twenty years of age, over two
hundred are classified with a disability (Unite@t®s Census Bureau, 2000). This census
data does not break down the disabilities numbel@bpre-school ages.

Initiation and facilitation of focus groups in sdhalistricts within the
southwestern quadrant of New York State was lawhelnel conducted by this
researcher. The research procedure used the iraptation of several focus group
meetings for data collection and provided insigit ithe parent involvement with special
needs children. Data from these focus groups whected. The purpose of comparing
focus group data was to determine if differentegydnd opinions exist in parenting in
rural Chautaugua County. The focus groups estaddis natural, comfortable setting for
the parents of special needs children to discussifeptopics related to the stated

purpose of this study.
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Sample size of participants was determined by tiadseresponded to
information about this focus group in Back-to-Sdhm@wsletters, and informative
presentations made to Parent Steering Committeelsli®®y Team Committees, and
Parent-Teacher Committees. From the onset, itastasowledged by the researcher that
the sample population might be weighted by parehis had a particular parenting style
and thus be a factor in the limitation of the studijhese considerations will be discussed
in more detail in chapter five.

Primary caregivers, including parents, guardiansngparents and foster parents
who had children whose ages ranged from birth Yersgears including early
intervention children, pre-school, and early eletagn were included in this study.

A notice was put in the CLCS newsletter to infotma parents of special needs
children. The notice stated:

A monthly discussion group is forming for parentstudents with special needs,

from pre-school through second grade, to:

-Explore the types of parental involvement withdrein of special
needs in a rural elementary school setting;

-Determine the specific challenges for parentpetml needs
children in rural schools; and

-Determine what additional responsibilities efostthese parents.

Mary Helt, a district resident who is a doctoraid#nt at Duquesne University in

Pittsburgh will facilitate the discussions. Monéarmation will be available at

the Elementary Open House on Monday, September 19.

Information shared in this group will be used tmgrout awareness on areas of

concern. All information will be kept in the stgst of confidence.

The intent of a focus group was to discover whaippereally thought and how

they felt about specific topics (Krueger & Case@0@). Following Kruger & Casey’s

(2000) guide to conducting focus groups, this fogumip involved a group of parents of
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special needs children in a social setting. Thegae of this focus group was to collect
data as to identify the types of parental involvatnthrough group interviews using a
gualitative approach of gathering information. Tata collected were used to develop
an understanding of parenting styles of parentls gpecial needs children.
Documentation was collected in the following manner
Data from the focus group were collected througti@and transcriptions during a
focus group setting.
Parents were asked about their particular challenged frustrations they
have or were experiencing with their special neddkl. (Appendix A)
Document collecting was recorded in a written j@lrn
The researcher’s and parent observations and daliection was recorded
for reference in the future.
Follow up interviews with the focus group was cotézl during the final scheduled
focus group.
These interviews reflected back on the originalestents of the participating
parent. Data was recorded through audio and traipgon.
Overview of the meetings:

Parents met with this researcher who facilitateghepnded discussion questions
during four focus group sessions. At the firsf®group meeting the researcher
introduced the research methodology to the padrdkildren with special needs. An
Ice Breaker activity was conducted to facilitateoafortable and relaxing atmosphere
for the participants. Parents were asked to camplelemographic data sheet, with no

identifying data. After this initial meeting, focgsoup meetings were held once a month
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for a minimum of four months. At each meeting tbgearcher facilitated discussions
about parental involvement, specific challengegfents of special needs children, and
responsibilities that exist specific to these ptr@f special needs. Any unanswered
guestions were rolled over to the next scheduledS@roup meeting. The families were
informed that if it was necessary, a follow up nmegetould be scheduled to answer and
facilitate all questions. The researcher moderatetiscribed field notes from the focus
group discussions and analyzed data collected fhase focus group encounters. The
researcher created a coding system when audiaytiperparticipants to insure
anonymity and confidentiality.

It was this researcher’s goal to create a comftetabvironment by developing
trust with the participants and to encourage ingolent. Data gathered was analyzed
around the goals of the study: (1) to identify Bamnah's (1967) levels of parental
involvement with children of special needs in rigk@mentary schools, (2) to determine
if there are any specific challenges for parentspafcial needs children in rural schools,
and (3) to determine if there are any additiongpomsibilities that parents of special
needs children face as a result of living in alraraa.

The parents who responded to informational meetimgisnewsletter notification
were the final determining factor for inclusiontire focus groups established in local,
rural communities. The researcher guarded contfigléy of all participants (Appendix
A). The importance of confidentiality was addrebaath all group members. This was
assured and accomplished by assigning a non-igdaéfcoding to each parent. The
information the researcher published has no idabt# information on any individual

participating parent. The responses were idedtifieough the code assigned to each

21



parent. Because anonymity was assured, there evesseseeable risk in participating in
the focus group study. Audiotapes were used duniterviews and focus groups. These
tapes were labeled with the appropriate parentngpaind stored in a locked file at the
researcher’s office. Tapes and transcriptions weamtained at the investigator's home
and tapes were erased once no longer needed.

During and following each interview field notes weaken. This allowed the
researcher to record data on observations, andinffigihts throughout the focus group
process. Serving as an additional source of flatd,notes increased the validity and

reliability of this study.
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CHAPTER IV
RESULTS

After three attempts to conduct a series of fogos|g discussions in an
educational setting at the community’s local schmolding, there were no perspective
participants at all four publically advertised sess. To continue with this focus group,
this researcher felt that another location that eeaxlucive to conversation and
discussion had to be found and stay within the camty boundaries. Observing that
food often is the temptation that encourages gaityerthe researcher settled on holding
the focus group session at a popular restaurame. n€w location and times were
announced in the local paper. The focus group ingetvere scheduled for up to four,
monthly meetings with each lasting a minimum ohanr with one extra meeting
planned in the schedule if the participants fedytheeded the extra time for any
particular focus group topic discussion.

On each of the planned days, participants entévaedd a seat and ordered. The
participants would come in and talk to each othat,not about their children until the
focus group had started.

The focus group meetings were based around Baumi(bh867) questions from
her research study that she used in classifyingnpiaig styles. The researcher facilitated

each of the focus groups around Baumrind’s (196@stions.
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Focus Group Week 1:

1. Determined types of parental involvement with children of special needs, in a
rural setting.

Even though Baumrind’s parenting styles includesuhinvolved parent there was no

evidence of this parenting pattern and it will betdiscussed in the analysis of the

responses to the focus group questions.

1.1.What is your clear cut position on how to raiseldtan with special needs?

1.1.1. Most of the responses mirrored the other parerdgsponses were, “You
would have to go day by day...it depends on whatirgggon in their lives at
the time.” Another parent participant said that “¥go at the best pace for
the child.” One parent, who had an autistic chiajd that her child very
often gets focused and interested on one thing. @dmient will use that
focus and will adapt learning opportunities for ttield to make puzzles and
activity opportunities. Another of the parent penpiant stated that there is
no clear-cut, tailored thing but she goes with wivarks and she felt that a
parent needs to be flexible.

1.1.2. Looking at Baumrind’s three primary parenting patseit was difficult to
make a determination on any one specific parersiiylge from these
responses. In this focus group question this reeearcan narrow the
choices to a blend of authoritative and permispaenting styles. In
authoritative style a parent is less likely to pbgsical punishment and will

encourage individualistic and independent behavroteir child. The
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permissive parenting pattern qualities were exédbih the lack of explicit

controls on the child.

1.2. What generalizations about rearing children witlesial needs do most families

hold?

1.2.1. All of the parents who responded to this questierevinsistent and quite
vocal on this response. They felt that the needrogarly intervention
network is absolutely necessary and it is impeeativreceive intervention
when you asked for it and need it and not in twotm®but “right now”
was a concept across the board with the parentse @ my parents
responded with, “He is who he is.” During a secqmatent’s response, the
discussion was bitter and her tone implied resentrt@vards an apparent
bad diagnosis. She did not elaborate whether théegad diagnosis was
made prenatally, resulting in her child’s disalylibeing caused by a
doctor’s misdiagnosis, or in the diagnosis of hieitds disability. She
seemed unwilling to discuss this point any further.

1.2.2. Based on Baumrind’s parent authoritative behawde sthe first parent’s
response demonstrated tolerance in her child’opatty and behavior with
her statement, “He is who he is.” This responsevshmore understanding,
and that the parent is apt to accept the childistpd view. The second
parent demonstrated blame for a prenatal issu¢heneksponse doesn’t

reflect any one of the four parenting styles désatiby Baumrind.
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1.3.What is a good idea for parents to use in handiheir special needs children?

1.3.1. The parent participants commented that this wasugh one to answer.
The parents brought up whether we were talking abatside help or what
they do collectively as a family. The parentsestahat they “don’t know a
lot of parents who have special needs childrert,guew here and there.”
One parent took their child to the Cleveland Clitoca behavioral specialist
for help in handling their child. Throughout thissdussion segment the
parents reinforced the fact they look for resouraed supports from other
parents and other support groups. The parents dsed and agreed that
accepting the child and the disability was very amant as well as them
then educating themselves about the disabilityrasdurces that were
available. | asked if any parent was in a support group areldkerall
response was no.

1.3.2. The parent who took her child to the Cleveland iCldemonstrated
concern and acceptance of the child’s disabilitye parents discussed
finding support from other parents. These resporeftect the authoritative
parenting style in that they were seeking supmmofinid resources for their
child by utilizing a collaborative approach, anezdgal component of the
authoritative style.

1.4.Would you rather have your child speak their mindearn to be polite?

1.4.1. One parent felt that it was important to for thehild to be polite while

another stated that it was more important to haagpect. The first parent
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felt that she would want her son to politely spe&kmind. She felt that she
would want him to feel free to express himself.

1.4.2. The first parent’s response demonstrates Baumranatisoritative
parenting pattern style. The parent wanted thel¢hibe polite. This
demonstrates how the parent controls through aabkpbehavior of being
polite. The second parent’s response demonstrgtediaissive parenting
pattern suggesting less explicit controls on hddch

1.5.How do you feel when you have to scold your child?

1.5.1. The overall tone for this response was that no pilikes to scold their
child. One parent used smiley faces and frownet@agnessage of
disapproval across to their child. This parent sththat she would use
spanking only as a last resort. Another parent saide try not to treat ...
and ... (hames omitted) any different than you waalsther child. This
parent went on to give an example: “We would tell.not.to go outside and
this child would keep opening the door and gointsiole. | would give her a
whack- whack- whack and two minutes she would ¢gdmibecause she
already lost what you told her a short while ag®liis parent felt that
scolding and the whack help make it a “more leateakxperience for the
child. The parents agreed that the children underdt“no.”

1.5.2. Baumrind’s distinctive authoritarian parenting stgimerges with these
parental responses. The parents are making atteépssitrol the behavior

of the child according to traditional standardstseBaumrind. The
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authoritarian parenting style stresses obedieneettwority and implements

punitive measures.

1.6. At what age should a special needs child be exgdotdo some chores?

1.6.1. The parent participants responded to this quedbipisaying that they as
parents were still doing a lot for the child. Twitlee parents still needed to
bath their child, while another parent said that ldaughter wasn’t even
potty trained at 7 years of age. This parent saide look at what she is
capable of doing.” Another parent said, “It depenals the child, | do no
more or no less for my child.”

1.6.2. With this focus group discussion question, Baunisriii967)
authoritative parenting style is most apparent.séhgarents have less
explicit controls over their child, and the parefats| that children have to
learn how to behave through their own experienbesé parents weren’t
pushing their child to perform an expected behawmtead the parents
were allowing their children to be individualistitnature and accomplish

tasks at the children’s independent rate.

1.7.What is your opinion of open conflict between agpdiand child?

1.7.1. The parent who responded to this question saidet@hs really not a lot
of conflict in our family.” The mother went on tepdain that the father does
not deal well with frustration. She stated that thier, “just sort of scoots

away from it all.” The mother said she diverts theldren’s attention or
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goes onto something else and pretty soon the cosafbps. “I'll ignore the
action,” she stated.

1.7.2. Baumrind’s permissive parenting pattern is the $owith this parent’s
response. Baumrind stressed that the permissiemplaas less control over
their child, and that the child needs to learn howehave through their own

experience.

1.8. What does willful and aggressive behavior in ychitccrepresent?

1.8.1. The first parent participant stated that it wasustration” and that she
found it difficult to control the impulsive beharidnother parent said,
“Special need children have routines and ruts, #mat is where the
frustration comes into play.” She went on to sthi special needs children
need that and they function like that. By the witlhdt” she was referring
to the child’s frustration. The mother noted thatiag out is the way the
child handles his frustration. A third parent wemt to say that a child will
feel like, “now I'm really frustrated, and this l©w | am going to take it
out.” The parent said that this is the “point of furning back.”

1.8.2. The first parent expressed frustration in dealinidp Wwer child’s lack of
control with the impulsive behavior. The actiortloé parent attempting to
control the child’s behavior demonstrated Baumsralithoritarian
parenting pattern by the parent attempting to cbtite child’s behavior.
The third parent’s response demonstrated permissikiavior because she

would let the child get to “point of no return” kehor.
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1.9. How do you foster the behavior you expect from wpeacial needs child?

1.9.1. A parent participant stated that she doesn’t “rgadixpect anything” from
her child. She went on to give an example of aehand how she
fostered a behavior she wanted to see. She exdlame her daughter
would throw all the pillows off the sofa on to fteor and then drag them
around. The mother would say, “Excuse me missypyduthat pillow right
back up and you do it now.” The mother said that/rshe puts pillows in
her daughter’s room along with a supply of toysnsw the daughter can go
to her room instead of dismantling the living area.

1.9.2. Again looking at Baumrind’s (1967) parenting styléss parenting
response thahe doesn’eéxpect anythinglemonstrates permissive
parenting. However, her response to how she adetdisher daughter when
the child threw the pillows is characteristic oé thuthoritative style where
the parent is less likely to use physical punishinasra response to negative

behavior and demonstrates understanding of thd'shights.

1.10.How does a parent develop independence in theld ghith special needs?

1.10.1. The first response came for a parent who said, t'\lyysdoing the things
that you do with a regular child.” The parent sade would show their
child how to “go upstairs and get your teeth brudfie“l would think
modeling.” This parent participant also stated,hdse kids are different,

they are not really independent, like | said, thiesis are different.” This
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parent went on to say that she wants “independémes much as they
could do.” Another participant agreed but added, yMids know there are
rules. They know what they can do. They know wthesecan go and where
they can not go. Yes, modeling is right.”

1.10.2.These statements reflect Baumrind’s authoritataepting pattern,
showing that the parents know that they understaoiet and have more

knowledge and skills, but that the child also hgkts.

1.11.How do vou deal with your special needs child wheausing a conflict with

you?

1.11.1.In the focus group discussion the consensus wast tvauld depend on
the circumstances that caused the conflict. Onemawvent on to discuss an
incident that happened at the local Wal-Mart. Tiaegnt described a trip
where they were looking for Halloween costume. ¢held was very
determined and no matter what they saw the liithg Wwas focused on one
thing for a costume. She said, “There is no chaggirat focus.” When the
particular costume couldn’t be found the child’$beior escalated into
“throwing his shoes off, pulling things off the Bles and screaming at the
top of his lungs.” She said she took him out todéweand reinforced to her
son that he need to remain calm in situationstike. She remained stoic
throughout this conflict.

1.11.2.This parent started out demonstrating Baumrindth@itative parenting

style by trying to reason with the child but wharstdidn’'t work the parent
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moved from authoritative to Baumrind’s authoritarf@arenting pattern by
stressing obedience to her authority. At this psive discouraged any
discussion between herself and her son. The patemhpted to control her
son’s behavior by not giving a choice. She remdvedfrom the situation
without discussion. This is an example where Bandisi parenting style

relates to the child’s behavior

Focus Group Week 2:

2. Determineif there are specific challengesfor parents of special needs children in
rural setting.

An overwhelming response to this focus topic wasatout the children, but primarily

about the system the parents encountered.

2.1.Compared to other parents, what are the demangsi@nting your special

needs child?

2.1.1. This question stirred impassioned responses. Thenpaarticipants that
responded to this stated that they had great difffovith “Red tape.” One
parent said, “We need help financially, physicallke need help applying
for aides to come to help our children.” This pargvent on to say that she
had applied for several years for an aid to helghwier son and it took
years. With great emphasis on her next statemkatywent on further to say
that it wasn't the case that she wanted them, imtt$he needed the aides
for her child. Another parent who has two childreith severe needs said,

directing the statement to the researcher, “You aatk away from your
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children and know that they are safe, we can’tlta tvith our kids. With
our kids we can't do that, they will always be kidgh needs.”

2.1.2.  The responses of these parents demonstrated #teafron often associated
with parenting a special needs child. One paraiat SOur issues are with our
children and the system. The system does not gwehat we need. If we ask for
a fence, it takes three years to get a fenceolildn’t be that way.”

2.2.What would vou do to curb negative behavior in ygpgcial needs child?

2.2.1. One parent started by describing a behavior hergtaer with Down
Syndrome exhibits. Her daughter will be self-abaifiy hitting herself on
the head. The parent went on to say that wherhdppens she very firmly
and sternly says, “Absolutely not!” and will holéhchild’s hands. Another
parent in the participant group said she has to enpkomises very specific
for her autistic son. If she says, “Just a minugéie said that at this young
age he is aware of time and will “lose it,” if thparent delays and goes
beyond the “just a minute” statement.

2.2.2. The parents were exhibiting traits that stress mee to authority. The
challenges the parents face are appropriate inienaeith their special
needs child. The parent of the autistic childasmdnstrating frustration in
dealing the autistic behavior. The parent has ctumealize that she can’t
simply talk to her autistic child like she wouldaoother non-special needs
child. Early Intervention services for the child wd help lessen the parental

frustrations over the behavior. Intervention wolhédp the parent learn
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behavior techniques and approaches that would fiostrations for both the

child and the parent.

2.3.What demands do you make on your special needichil

2.3.1. The parent participants all stated that they gawartchild a job that the
child could handle and they expected their childaaheir assigned task.
Some of the jobs their special need children weeepd to do were, putting
their dishes in the dishwasher and picking up th@ys. The parents stated
that they demanded respect and one parent rewgrdsttive behavior with
stickers.

2.3.2. Assigning jobs and encouraging their child to spamsible is the parents
attempt to initiate independence for their childpfort and early
intervention services are critical to a specialdseehild’s transitioning into
different stages of development. The parent ackedgéd the child’s task
completion with a reward. This rewarding demonsg8dhe encouragement
given to children to become independent by compudegissigned tasks. Not

all parents are as successful and not all rewargrams work.

2.4.How important is it for your special needs childf¢el liked by all everybody?

2.4.1. The Parent participants agreed that the childreeahéo feel included. The
parents discussed how they do various activitieediude their child like

taking their child grocery shopping. One parentsakie takes her special
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needs daughter “garage sale-ing” in order to inclutler in family
activities.

2.4.2. These parents exhibited, through their actiong,ttrey understood their
child needs to be included in the local communitgt Bked by others in that
community. The child is encouraged to explore bygao garage sales and
to become familiar with community surroundings.(igoing to the grocery
store. The frustration demonstrated by parentsasthey feel isolated. The
parents are the only ones who are undertakingtfaenge of socializing
their special needs child. The parents want td'aymal” social activities
with their child, but their frustration is that thare the only ones who do
these activities with their child. Unfortunatelyrly intervention services

are not available to help the parent with sociéiliraactivities.

2.5. What emphasis should be placed on obedience bpa&gianeeds child?

2.5.1. One participant spoke up and stated that there meageason that her son
shouldn’t be expected to listen. Another parend siaat she felt timing was
essential for each child to listen and be abledaldvith and understand
commands. The parents agreed that obedience wastanmp for all
children even their children with special needs

2.5.2. The frustration of the first parent is very eviderten she stated that there
was no reason her son needed to listen. She wasndérating frustration at
her special needs child and felt because of hisialpeeeds that he didn’t

need to follow certain social and behavioral mahed most children follow
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at his age. Early intervention services could Ipglgents lessen their
frustrations and help their child learn limitatiand boundaries that are

appropriate for their developmental level.

2.6.What are your views on early toilet training forwwapecial needs child?

2.6.1. When this was opened up for discussion one pammediately said,
“Whoa, you pick and choose your battles.” The pangarticipants were in
agreement that when the child was ready then thtte time. They didn’t
have the energy to make it a big deal along withisisues they dealt with
day -to-day. Another parent said that she doestiv through and just
didn’t want to deal with the potty training, but @hher son was successful
she made a big deal of him “wee-weeing” in the yott

2.6.2. Toilet training for special needs children doesmte to be a battle. This
area can be very frustrating for these parenti$,ca be for all parents.
Their child does not follow the norm of child despinent. Here is where
early intervention services can be very helpfukaching successful
techniques for toilet training. Very often earlydrvention is not available to
these parents because of the geographic locati@availability of local
and convenient support groups where these topicbealiscussed as

another frustration and challenge these parenés fac

2.7.What methods do you use to have your special raddsbehave?
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2.7.1. One parent participant restated what she said =f&he said that she
very firmly says, “Absolutely not.” This was heresal phrase that she used
when disciplining and when she wanted her chilgttp certain behaviors.
Her child had gotten familiar with the phrase are$sponded to her. She
used this phrase consistently in behavior situaidmnother parent said she
doesn’t give options or choices like she would \Weh other child. She
stated that her special needs child needs to hedrsge clear cut statements
like, “You have to do this or that.”

2.7.2. Here again early intervention’s help with variowhavior modification
methods could have been instrumental in helpingp#rent respond to the
special needs child’s behavior. For example, thrergavho used the phrase
“Absolutely not.” could have benefited from a behavioral support
intervention that might have offered a behavionglzat was better aligned
for this child’s behavior issues. The focus grolgpacted as a support
group for these parents. The participants hearddtber parents dealt with
difficult situations. The need for an accessiblppart group is critical for

these parents.

2.8.What methods do you use to control the actions®wif gpecial needs child?

2.8.1. To control the actions of their special needs c¢hite parents discussed
how they try to re-direct their child’s attentiom $omething else. One parent
stated that she will offer another toy, while arestparent would suggest

doing another activity. One parent stated, “Somets it works and
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sometimes it doesn’t” with the other parent noddimggreement. Again the
parent reiterated that she has success controliegbehavior of her special
need child with her statement, “Absolutely not.’etthild had grown
familiar with this specific command and responded appropriately.

2.8.2. Behavior is the challenge for the parents in tb@ig group question. The
frustration is that these parents don’'t have resesIto maintain appropriate
behavior. The parents said they try to re-direeirtbhild but that doesn’t
always work. Through evaluations, special educatagulations allow for
behavior support in the educational system, bufrtistrations with the
parents is that it often isn’t available through #arly intervention system

without extensive behavioral evaluations.

2.9. What are your opinions of a parent of a specialdseehild, working outside of

the home?

2.9.1. One parent said she couldn’t work outside the hant# she got aids to
come in and help with her special needs child. dther parents didn’t work
outside the home. They stated, “Who would watchcbid?” The parents
said their day-to-day care of their special neel#dcis, “...repetition day-
to-day ....” They stated that even going out todfoee without their special
needs child is very rare.

2.9.2. Both parents’ ability to work outside the home west with frustration
with the system. These parents had a desire to sdsdide of the home, but

felt they couldn’t because they wouldn’t leave &ehild with an unskilled
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care provider. Both parents needed skilled car&éorchild. These parents
demonstrated authoritative parenting. The parettsHeir child had a right
to appropriate care and if there wasn’t care they tvould stay home and
forgo an outside job.

Focus Group Week 3:

3. Determined if any additional responsibilities exist specific to these par ents of
special needschildren in arural setting.

3.1. What additional parenting issue specific to mydkiheeds are different than

what other parents face?

3.1.1. One parent was quite vocal and appeared passicaiatet this statement
and spoke up immediately. She said, “We have I fag every single thing,
tooth and nail, wait and wait. It’s just not rigtitat it takes so much time.
We don’t get the respect. There is always a candiWe need to spend our
money and then get reimbursed and that takes me.parent said that she
sent in for a reimbursement in the early sprindast year and still hasn’t
gotten reimbursed.

3.1.2. The dedication and responsibilities these pareststbwards their child is
very evident by the lengths they go through toffigin services. Most
parents are dedicated to the needs of their childnagt parents of special
needs children feel they have an additional respoitg due to the specific
limitations that their child has.

3.2. What additional issues affect my ability to parefiectively because of where |

live?
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3.2.1. The parents were in agreement when they discubgessue. They stated
that in that the urban areas help and resourcessarenuch more available.
Another parent participant stated, “There are feweople who have the
appropriate credentials to work with our speciakds children in the rural
areas. There are not enough positions in our acetake care of our
situation.” We call for help and we get the run amal and the agencies say
to us, “We have to see if you are qualified”. “Salcservices is lousy. We
pay taxes to get help to care for our children Wwetnever see it or it takes
such a long time.”

3.2.2. As stated in the previous discussi@m2(]), these parents are dedicated to
their child and to providing for their specific ke They believe in, and are
fighting for, the rights of their child to a greatxtent than that a parent of a
non special needs child. These parents of spee&ds child have to fight to
prove the need for governmental regulation, thatsirvices they request are
valid and needed for their child. The statementg“Néve to see if you are

gualified” is the verbal frustration that most paeof special needs feel.
When three focus group sessions were completepattents were asked if they felt the
need to utilize the fourth session. The parentseythat they felt that there was no need
for another session. The parents were thankedh&r participation. The researcher had

no follow up with the parents after the last sassio

Summary of Observation
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The focus group opened an avenue of dialogue &setiural parents to voice
their concerns. Throughout the length of the stilnilyyresearcher sensed a feeling of
helplessness from the parents when it came tangédtelp for their child. In addition to
the assessment of parenting styles, three areagedkeom the discussions, (a)
frustration with service delivery, (b) overcomingrponal/family hurdles, and (c)
frustration in dealing with bureaucracy. All threkthese areas confronted parents as
they sought to provide for their special needsdchil

Parents made it known that the greatest challdrgefaced was the lack of
support from the agencies that were in place tp thtedm and their child. This is vividly
documented in the focus group discussion questrons week two where parents were
asked to determine specific challenges for thenesednd their special needs child as
well as in discussion questions 3.1 and 3.2. Aifipexxample of this frustration was
documented when the parent spoke of a time thatesjuested a safety fence for her
child and it took three years to get the fence Waild keep her child safe.

This researcher also noted that feelings of petssalation were prevalent. This
was demonstrated in the topic focus group resparsfsds31. Additionally, in discussion
1.7.1 one mother gave an example that the famppet was not there as she would like
it to be She stated that the father “does not @edlwith the frustration” of having a high
need special needs child.

In 1.2.1 a parent implied tones of mistrust becausapparent misdiagnosis of
her child by her doctor. Her unwillingness to diss this topic seemed to hint at a
mistrust of the doctor. This misdiagnosis causedparent to withdraw from the

discussion perhaps because of the misdiagnodi ipast she doesn’t know who to trust.
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These focus groups meetings gave the participhatsgportunity to be heard and
to discuss issues and get support from other paveth similar situation. There are still
issues that these parents need to deal with and moee to be done to understand the

parenting styles of the parents of special neeiidreh.
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CHAPTER V

DISCUSSION

Initially, this research was conducted to betteéedaine the styles of parental
involvement with children of special needs in rigkdmentary schools. Parenting styles
are categorized according to parenting sensitaity the degree of demands placed upon
the child (Baumrind, 1967). Overall, as the paparticipants demonstrated in their
responses, there was no particular outstandingnerging parenting style of Baumrind’s
(1967).

In week one, the focus group analysis of discusdidn2, documented that the
parents showed a blend of Baumrind’s parentingstgf authoritative and permissive.
The response of a parent participant in 1.1.2 dtiduat, “there is no clear cut position on
how to raise a child with special needs and shis that a parent needs to be flexible.
This parent’s stated opinion falls under Baumrind'867) permissive parenting pattern.
An example of authoritative parenting style caridaend in focus group respon2e2.1
when a parent responded to the focus group topitMdiat would you do to curb
negative behavior in your special needs child?is parent described a self-abusive
behavior of her Down syndrome daughter. Whenliblsavior happens, the parent
restrains the child’s hands and very firmly andrdtesays, “Absolutely not.” Even
though the parent attempted to keep the child fnanm this parenting style reflects the
authoritarian parenting pattern. However lateirodiscussior?.5.2 this parent
demonstrated permissive parenting when she saighigiuyour own battles when it

came to views on potty training. She stated thamthe child is ready then that is the
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time to potty train. Overall, in the analysis oétlesponses, it could be concluded that no
one parenting style emerged as the most frequetlized style.

Additionally, this research was conducted to asoeit there were specific
challenges for parents of special needs childrearal schools. The focus group
responses fa2.1.1 brought up specific challenges such as the pavkatcouldn’t work
outside the home until she got aides to come inhafal with her special needs child. As
noted in the responses f811.1, another parent participant discussed frustratiban she
called for help for her child and got “the run amdu’ She stated that “We have to fight
for every single thing tooth and nail, wait, andtwaThe participants experienced
frustration with government agencies in focus grdiggussion sectio8.2.1, when these
agencies say, “We have to see if you are qualifiddhe frustration is exacerbated by the
fact that they feel they pay taxes just like artyeotparent and they never get the help or
that it takes such a long time to receive support

In addition to (a) the assessment of parentingstgks defined by Baumrind
(1967), and (b) the determination of specific aradles facing parents, the focus group
brought out the reality that (c) parents of chitdvath special needs do feel they have
additional parental responsibility compared to ptg®f a child without special needs.
These additional responsibilities discussed byptréicipants are due to their challenges
when dealing with service delivery, personal andikaissues, and frustration with
bureaucracy. For example, during focus group goiestil, parents discussed activities
that they use with their children and they alsoregped feelings of mistrust. Further on
into the discussion in sectidn2.1, one parent had implied resentment due to an appar

misdiagnosis involving her special needs childtiAs$ point she seemed apprehensive to
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discuss the topic further. It appears that becatifegs misdiagnosis she has trust issues
with individuals who say they will help. Duringehliscussion of question 2.1 and
response.1.1a parent disclosed that she had requested a hanher dier pre-school
child. Her frustration was, caused by the fact thettok several years to get an in-home
aid to help her with her severely disabled childofher parent expressed frustration
when she discussed the fact that it took her theaes to get a fence to keep her child
safe in the yard. The frustration of these pareatse out in the discussions. In
discussiorB.1.1one parent was especially passionate about thistated that “We have
to fight for everything...it takes so much time...wentd@et respect.” Another parent felt
frustration when she applied for reimbursemenafoexpense for her child and still
hadn’t received it even after many months.

One positive outcome emerging from the focus grougs that these parents
were able to talk to other parents who experiernicedsame frustration. When the
frustration was acknowledged there was noddingf, #agceement each time any one of
the parents discussed a particular frustrationnx@amples parents stated included
reimbursement for an expense that they have to fagleverything, and the difficulty of
finding and getting rural services for their chilthey were able to share similar stories

and lean on each other for support.

Other Considerations:
The parent participants exhibited the same&iaof parenting styles as parents with
non-special need children. There were those whwodstrated authoritarian parenting

pattern by expressing the desire to control theidts behaviors and attitudes. They
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stressed obedience and discouraged discussiondretivemselves and their child. The
authoritative parent demonstrated more understgratid knowledge that their child has
rights and skills. They placed less emphasis onliebee and more emphasis on
reasoning and willingness to see things from al&hpoint of view. Permissive
parenting patterns showed up with parents exhipfegnver controls on their child.
According to Baumrind, (1967) these parents whktéess time to discipline their child.

When parents are expecting a child they usuallgudis a name, future goals for
their child, and choose cute little outfits. Howewden a child with a disability is born
then this “not perfect” baby will influence how tparents will parent in the future.
Based on this statement, this researcher feelliidren with special needs can
influence parenting styles. A child with a didapiwill have a lasting impact on the
style of parenting as noted in focus group disamssl.7.1, where the mother stated that
the father removes himself from parenting the chiitth special needs.

Sometimes a parent will have no clue on how torgaaespecial needs child.
This child can either break or make the parent. drilel can help the parent focus on
how to help, how to be involved, and to learn wihaty can do better to help their child.
This researcher concluded from the focus groupudson that these children became the
main focus of the parent - often to the disadvaatpther siblings. This study noted
that throughout the three focus group sessiongdhent participants rarely discussed
their other children. Since the group discussiaused primarily on special needs
children that outcome may have been an inadvertsodt. These parents may have
interpreted that what | wanted from them, espec@ifen the nature of the questions,

was information only about their special needsdch{IThis format may not have
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emphasized what else was important to them.) Thageipants focused on parenting
their special needs child. This special needsiaah bring out the best and the worst in
the parent. Additionally, how the parents deahwtite disability, and their child, will
depend on if the parent is told about Early Intatie and other services available to the
child and family.

According to Honig (1999), the goal of parents dtidae to parent successfully.
This researcher suggests that as a result of respdrom the focus groups, these parents
do parent successfully even when perceiving theld's needs differently. Honig
(1999) went on to state that the parent who haspan mind about their child’s disability
will utilize available resources successfully.fdaus group discussiahl.], the parent’s
decision to become involved in advocating for seesi(or fences as stated for their child)
was beneficial, not only for the child, but also flee parent. These parents demonstrated

a range of parenting styles and parented effegtivel

Limitations

A major limitation to this study was the low numberf parent participants.
Another limitation was that attendance was not mdast. The parent participants did not
attend each session and the parents did not merethei same parent participant twice.
Some participants were not comfortable as others teecontribute to the focus group
topic. This made some sessions particularly diffitaicollect data due to the lack of the
week’s flow of the topic discussion. The continwfythought from week to week was
broken and each focus group was like its own imttial session, unattached to the

previous session. There was no parent who attetuetedessions in a rawinally this
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researcher would lengthen the sessions to rurofigex weeks so this researcher could
conduct more in-depth discussion sessions. Thiddvencourage problem solving
among the parents and widen their networking asal @hcourage the parents to take a

more active stand and become better advocatekdrahild.

Conclusion

The parents participants had similar expectatiertha parents do who have
children with no special needs, but these paresdseixpectations based on their child’s
special needs. The responses from the focus giugplighted the unique
characteristics of each parent and the parentig ttey exhibited. This study saw that
not one parent exclusively demonstrated any onecpbar parenting style but rather
exhibited a combination of all Baumrind’s parentstgles. This study noted that
according to Fiene and Taylor (1991) the motheitien involved the most. For example,
no fathers participated and one participant statdédcus group 1.7.1, that she is the
primary care giver and that the father distanceadshkif after the special needs child was
born. This father didn’t deal well with the frustions stemming from parenting
situations and will not respond to parenting issue his special needs child. All
participants were the mothers of these childreh sjtecial needs. They were the parent
who was involved with their children.

Baumrind’s (1967) model of parenting styles hasb&ell supported and
established with evidence based research. Baur(@®&V) has led the way in
understanding parents and how they parent. Shedtalslished an appreciation of the

value of parenting. This study collected data figanents who already expressed interest
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in their child and were willing participants. Tleewilling responders contributed without
reservations or forethought.

In future research, using Baumrind’s parenting fauork, this researcher would
need to include parents who would not necessaoillynteer to be a responder. Perhaps
to draw more parents an enticement such as a mgpnéaard, or some other type of
compensation for participation could be utilized.

Using Baumrind’s parenting framework another pdsssiource of data collection
that could be implemented is posting survey quastan an online web page dedicated
to parents of special needs children. The reseaodutd develop a web site and parent
participants could fill out the online discussiamegtions. The researcher could also open
an online blog where parents of special needs r@mldould respond to each other with
the focus group questions. The limitations of Hpproach that could affect validity is
that the researcher does not know the demographtbg responders, or if the
responders are actually parents of special nealtbarin This might be a good source of
data if the criterion for the data collection wasdilened to include any parent of a
special needs child. Also, any individual who hasrderest in the special needs child

parenting topic matter might find the data useful.

Parenting Styles Sub Categories

In dealing with parents for over twenty years, tleisearcher has seen parents who
do not fit within the specific framework of Baumdis (1967) four parenting styles. The

present study expands Baumrind’s theory, suggestigrg maybe (a) sub-categories
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within the four parenting styles, or (b) blendgwbé or more primary parenting styles
that could be established. In answering focusgtopic week 1, sectioh.1.2 of the

topic question, “What is your clear cut positionlaw to raise children with special
needs? One parent stated that there is “no dedaitored thing.” In this part of her
parenting statement the style that is exhibitquersnissive. The parent goes on to say
that she “goes with what works” and she felt sheethed to be flexible.” This segment of
her statement shows Baumrind’s authoritative pargmdattern. This example of a
parenting style blend supports both Baumrind’s ait#tive parenting and permissive

parenting.

Authoritarian parentwill control their child’s behavior by insisting atrict
obedience to their will. This parenting style wibht tolerate discussion that differs from
their opinion and they will use physical punishmenénforce their authority. When a
parent is focused so much on total control but amgsnteract with the child on a regular
basis, this parent exhibits traits of the uninvdlparent. Depending on the level on
noninvolvement, the sub-categories may range fronservative authoritarian to
neglectful authoritarian. A conservative authorétarsub-category may exhibit total
controls on the child, but will relax the controlsly when it is in the interest of the
parent. A neglectful authoritarian parent will éxhparenting patterns of total control on
the child, but is unconcerned and does not intevébtthe child to the point of attaining
neglectful parental behavior status. The parenttmasttitude of “it's my way or

nothing.”
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authoritarian

conservative authoritarian neglectful authoritarian

Parents that fall into the authoritative categaayécharacteristics of parenting
where they believe their children have rights. Theyless likely to use physical
punishment, and they will take the time to explailes, decisions and reasoning. These
parents are willing to accept the child’s poinwaw, even if the parent does not agree.
The parents encourage their child to be individii@liand independent. But if these
parenting styles are allowed to become lax, thkeaitative parenting can reflect
permissive characteristics and become more littkeusl evolving into a liberal
authoritative parent. An authoritative parent vexdiibits a more rigid parenting
structure such as obedience to parental demantsebes to lean towards the

authoritarian parenting styles is the conservaivihoritative parent.
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authoritative

liberal authoritative conservative authoritative

The permissive parent is less likely to have exptiantrol on their child. This
parent believes that the child has to learn hobetwave through their own experience
and there is a low level of discipline. A permigsparent who lets parental controls get
very lax and has a discipline style that is nortexismay be classified as a liberal
permissive. The parent who demonstrates littieoocontrol is demonstrating

neglectful permissiveness.

permissive

liberal permissive neglectful permissive
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The uninvolved parent is not involved with her dHaut can show characteristics
of an authoritarian parent. Here the uninvolvedepaishows all the characteristics of
ultimate control but is not involved with the childless the child breaks the rules. The
uninvolved parent with permissive parenting tendenwill have less explicit controls
on her child along with the uninvolved parentinguetteristic such as not being
involved with the child. This is the parent who d¢&ildren learn how to behave through

the child’s own experience and consequences, withioyiparental guidance or input.

uninvolved

authoritarian-uninvolved per missive/uninvol ved

Baumrind (1967) laid the foundation and basis tdeustanding parenting styles.
As stated in the parenting sub-categories and blehd results here show that parenting
styles can change as they are influenced by pdrsahees and beliefs, situational
context, and family life environments. These vaeabmay be compounded for families
living in rural areas. Understanding these varisiohay lead to a more effective
understanding of how to develop efficient stratedieat can successfully assist parents as

they cultivate their parenting styles.
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Appendix A

Consent to Participate in a Research Study
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DUQUESNE UNIVERSITY

600 FORBES AVENUE ¢ PITTSBURGH, PA 15282

CONSENT TO PARTICIPATE IN A RESEARCH STUDY

TITLE:

INVESTIGATOR:

ADVISOR:

SOURCE OF SUPPORT:

PURPOSE:

RISKSAND BENEFITS:

COMPENSATION:

CONFIDENTIALITY:

Parental involvement with special needs children in
a rural school district.

Mary E. Lenda, 43 East Chautauqua St., Mayville,
NY 14757,
716-753-3762

Dr. Phil Belfiore
Mercyhurst College, Education Department
814-824-2267

This study is being performed as partial fulfilime
of the requirements for the doctoral degree in
Educational Leadership at Duquesne University.

You are being asked to participate in a research
project that seeks to investigate parental
involvement with special needs children in a rural
school setting through focus group discussions.
There will be four focus groups with each lasting
about an hour. The focus groups will be audio taped
and transcribed.

These are the only requests that will be made of
you.

There will be minimal risk in participating in this
focus group.

There will be no compensation in any way in the
participation of this project. However, participati
in the project will require no monetary cost to you

All information will be kept secret and the audio
tapes will be kept in a locked file which only the
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RIGHT TO WITHDRAW:

SUMMARY OF RESULTS:

VOLUNTARY CONSENT:

researcher will have access to. Your name will
never appear on any survey or in this research.
Your response(s) will only appear in statisticalda
summaries. Transcription of tapes will delete all
identifiers of subjects as well as any one disadisse
during the sessions. Audio tapes recorded data wil
be held in a locked lockbox in the researcher’s
office and destroyed immediately after
transcription. Quotes may be selected from the
written transcriptions and used in the written
research project.

You are under no obligation to participate in this
study. You are free to withdraw your consent to
participate at any time.

A summary of the results of this research will be
supplied to you, at no cost, upon request.

| have read the above statements and understand
what is being requested of me. | also understand
that my participation is voluntary and that | amer

to withdraw my consent at any time, for any reason.
On these terms, | certify that | am willing to
participate in this research project.

| understand that should | have any further
guestions about my participation in this study, |
may call Mary E. Lenda, researcher at (716-753-
3762); or Dr. Phil Belfiore, researcher advisor481
824-2267), or Dr. Paul Richer, Chair of the
Duquesne University Institutional Review Board
(412-396-6326).

Participant's Signature

Date

Researcher's Signature

Date
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Appendix B

Focus Group Topic Agenda

Focus Group Weekly Discussion
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Focus Group Topic Agenda:

Focus Group Week 1:

2. Types of parental involvement with children of spéoeeds, in a rural setting.
2.1.What is your clear cut position on how to raisddrein with special needs?
2.2.What generalizations about rearing children witacsgl needs do most families

hold?
2.3.What is a good idea for parents to use in handheg special needs children?
2.4.Would you rather have your child speak their minéearn to be polite? Why?
2.5.How do you feel when you have to scold my child?
2.6. At what age should a special needs child be exgeotdo some chores?
2.7.What is your opinion of open conflict between agpairand child?
2.8.What does willful and aggressive behavior in yduitccrepresent?
2.9.How do you foster the behavior you expect from yspecial needs child?
2.10.How does a parent develop independence in thda whih special needs?
2.11.How do you deal with your special needs child whoausing a conflict with

you?

Focus Group Week 2:

3. Determine if there are specific challenges for per®f special needs children in
rural setting.
3.1.Compared to other parents, what are the demanpsrenting your special needs
child?

3.2.What would you do to curb negative behavior in yspecial needs child?
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3.3.What demands do you make on your special need$>chil

3.4.How important is it for your special needs childéel liked by all everybody?
3.5.What emphasis should be placed on obedience bypegyad needs child?
3.6.What are your views on early toilet training foruyspecial needs child?
3.7.What methods do you use to have your special ngetisbehave?

3.8.What methods do you use to control the actionsoaf gpecial needs child?
3.9. What are your opinions of a parent of a speciatisehild, working outside of

the home?

Focus Group Week 3:

3. Determine if any additional responsibilitiess#gpecific to these parents of
special needs children in a rural setting.
Additional focus group topic questions can be adatetiis point if needed.
1. What additional parenting issues, specific to mgcsgl child’s needs, are
different than what other parents face?
2. What additional issues affect my ability to parefiectively because of where |

live?
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Appendix C

Public notice for posting in local newspaper

Call for participants

66



To be posted in the Post Journal, The WestfielduBkgan and the Mayville Sentinel

Public Notice:
Parents and Caregivers
| need your 2¢

Parents and care givers are invited to a discuggmup on parenting special needs
children. This public focus group meeting is pdra@esearch project in Chautauqua
County to research parenting special needs chilainento discuss the parenting styles of
parents who have developmentally and special ng@ttken. These discussion groups
will be held at Chautauqua Lake Central, Shermanmtr@g Panama Central, Westfield
Academy and Ripley Central in Chautauqua Countg. fikeetings will be from 6:00pm
to 7:00pm. Dates in September and October willrbeanced. The purpose of the
meeting is to explore the following research questi

4. In reference to Baumrind’s theory (1967) what &eegtyles of parental
involvement with children of special needs in rielmentary schools?

5. Are there specific challenges for parents of spewads children in rural
schools? These challenges can be defined as fiwiltjfin finding appropriate
services specific to the needs of their child.

6. Are there additional responsibilities parents @@l needs children face as a
result of living in a rural area? Responsibilitibat parents face can be defined as
providing and allowing appropriate care within thedelines of IDEA.

Come and take part in a very important local reseatudy. A light snack and
refreshments will be provided. Please call 716-3%82 or email
litttemmm@hotmail.com for more information
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