





Cultural nurturance-informing them about programs and/or centers on campus

(i.e. Black Cultural Center) where they can feel “safe” and validated.

2. Protection (“Watchin’ Over”)

Physical monitoring-talking about the importance of taking care of one’s physical
self, and not feeling bad for doing it.

Emotional monitoring-having courageous conversations about the threat involved
with arguing with authority figures (i.e. coaches, cops, professors).

Cultural monitoring-affirming them that their Black face is not a “curse,” despite

how others might view you.

3. Correction (“Gettin With”)

Physical Accountability- how one presents themselves on a daily basis (i.e. pants
sagging and walking around campus with no shirt on), in addition to gestures (i.e.
shooting a gun) that they choose to make, has legitimate consequences for every
individual that looks like them.

Emotional Accountability- teaching that “code switching” does not mean that you
are “selling out.”

Cultural Accountability-teaching that “strategic submission,” is a useful and wise

tactic.?

The aforementioned interventions provide suggestions for counteracting negative stereotypes that
Black male student athletes might experience at predominantly White institutions. Further, as

Stevenson (2011) suggest, “Claude Steele’s work on stereotype threat serves as the best description

22 define “strategic submission,” as deferring (not a lifestyle of deference to White supremacy
and inequalities) to a stressful situation because one recognizes the bigger picture and the risk
involved with making an unwise decision.
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of the effects of systemic racism on the psychological and identity processes of individuals. How
adults and youth react to the stereotype of Black inferiority is not inconsequential and represents

a context in which R/ES may have particular influence” (p. 25).

Culture in Context

In his book, Whistling Vivaldi, Steele (2010) talks about the journey that led him to focus
on the link between identity and intellectual performance during the early stages of the formation

of stereotype threat. He states:

The Ann Arbor trip raised questions and provided some clues. There was hard evidence:
the achievement problems of black students at Michigan weren’t caused entirely by skills
deficits. Something about the social and psychological aspects of their experience was
likely involved. At the time, I had no idea what it was. There was softer evidence: the
students themselves worried about whether or not they belonged, or ever could belong, at
Michigan. Martin Luther King once worried about black students in integrated schools
might not always be taught by people who “loved them.” These students had the same
concern. I wondered on that flight home whether these two pieces of evidence-about their

grades and about their sense of belonging-had anything to do with each other. (p. 20)

As it pertains to my population, it is critical that we engage in a “real” conversation relating to the
historical existence of African American male student athletes at predominantly White institutions.
Rhoden (2006) declares that Black male athletes admittance into PWI’s “was not to embrace
quality, but to seize an opportunity for exploitation” (p. 135), and Leroy Ervin asserts that “I know
for a fact that these kids would not be here if it were not for their utility to the institutions” (Yost,

2010, p. 25). The aforementioned claims from Rhoden and Ervin compliments King’s philosophy
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that Black students (for the purpose of this paper, Black male student athletes) who attend majority
White institutions might not always receive love and validation from those entrusted to educate

them (Steele, 2010, p. 20).

It is my belief that understanding and employing culturally relevant interventions precedes
the love that King talked about. Thus, Recast Theory is culturally and contextually applicable to
Black male student athletes who attend PWI’s. It is ignorant to continue to engage Black male
student athletes in a manner that negates their “significant history and common cultural and
historical heritage” (Jonassen and Land, 2012). Recast Theory imbeds those tenets into practice.
Dr. Naim Akbar (scholar, psychologist, and retired professor at Florida State University) contends
that African Americans need to have “a conceptualization that rolls out of the view of who we are
out of our perspective” (personal communication, July 15, 2009). I theorize that the holistic
educational experiences for Black male student athletes will begin to improve, once this population
starts to conceptualize who they are, and institutional professionals start to engage (and respect)

them in that manner.

Confronting the Mis-Education

The “mis-education” of Black male student athletes continues to be a profound problem
that plagues their success. Harper’s (2013) recent Black Male Student-Athletes report underscores
the impact that this “mis-education” had on the six-year graduation rates (I will highlight these
numbers in a later section of the paper) of African male athletes who competed in major athletic

conferences?>. When Woodson (1933) coined the term “mis-education,” he was talking about the

2 The author’s chose to analyze the ACC, Big East, Big Ten, Big 12, Pac 12, and SEC, because
every NCAA Division 1 football champion and each Division 1men’s basketball championship
team since 1991 has come from them. They were also selected because their football conference
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systems refusal to educate Black people from a perspective that uplifted African history and
culture. Woodson considered this approach to be deplorable, because it caused Blacks to develop

an inferiority complex, as a result of their educational socialization.

Woodson’s philosophy is still applicable in the 21% Century, and should be explored by
every individual that advocates for educational equity and social justice. This is why I take issue
with remarks by Phil Hughes (and others) when he states, “You accept it for what it is>*, that’s all
you can do. I’'m trying to make an impossible equation work. It’s a dogfight every day. I relish
when can make it work™ (Yost, 2010, p. 19). I interpret “accepting” as conforming to a corrupt
system, and subconsciously believing that Black male student athletes are not worth investing in
(educationally speaking). The aforementioned claim is not based on theoretical knowledge, but
rather, on practical experience. During my time at the SU, I interacted with colleagues who were
too timid to challenge the system, and too steeped in their biases to advocate for the improvement
of Black male student athletes. Support for my work (using tenets from Recast Theory), only came
when department colleagues saw the success of my program, and an opportunity for them to
facilitate similar work at other institutions (i.e. presenting workshops). I argue that Recast Theory
does challenge the current interventions employed for Black male student athletes who attend
PWT’s, but in order for universal changes to be made for this population, Macro systems (i.e. the

NCAA) will also need to be challenged.

champions receive automatic bids to the Bowl Championship Series (BCS). The authors conclude
that the aforementioned conferences are likely sites at which trends reported in published research
on Black male student-athletes are most problematic. (p.4)

24 Phil Hughes (Associate Athletic Director at Kansas State University) was talking about the
economics of college athletics that cheapen the educational experiences for athletes.
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Raising Consciousness

In his movie Malcolm X, director Spike Lee portrays a speech that the slain former Black
Muslim leader delivered at a unity rally in Harlem (August of 1963). In this poignant scene,
Malcolm X (played by Denzel Washington) declared, “Oh, and I say it again, you've been had,
you've been took, you've been hoodwinked, bamboozled, led astray, run amok!"* Similarly, it is
my belief that individuals who explore issues of concern in college athletics have also been,
“hoodwinked, bamboozled, and led astray.” Much of the dominant discourse pertaining to Black
male student participation in intercollegiate athletics focuses on: (1) the commercialization of
college athletics (i.e. Beamon, 2008; Donnor, 2005, Haper, 2009), and (2) should revenue playing
college athletes be paid. While those issues are important, they speak primarily to the “business”
of college athletics, and not to, the main protagonist of this narrative. It has been my experience
that when the athletes (especially Black) are brought into the discourse, many people suggest that
they should simply shut up and appreciate their “opportunity.” Individuals who subscribe to the
“opportunity” rhetoric confirm Harper’s (2009) point that, “One could easily summarize their
status as Niggers with balls who enroll to advance their sports careers and generate considerable

revenue for the institution” (p. 701).

My goal is to educate individuals on how revenue playing African American male student
athletes experience and perceive the climate at predominantly White institutions. In a recent study,

it was found that women, student athletes of color, sexual minorities, and third and fourth year

2 In the actual unity rally speech, Malcolm X did not include those words in his discourse.
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students reported more campus harassment than their counterparts (Student Athlete Climate Study
[SACS], 2011). In an effort to dramatize my problem of practice, I must adopt West’s (1999)
philosophy of being an “organic” public intellect when he suggests, “To be an intellectual really
means to speak a truth that allows suffering to speak. That is, it creates a vision of the world that
puts into the limelight the social misery that is usually hidden or concealed by the dominant
viewpoints of a society.” In my endeavors to become a Scholar in Practice, my charge is to
continue to illustrate the sorrow and exploitation of Black male student athletes who attend White

institutions.

Interrogating Systems

In an attempt to analyze if revenue playing Black male student athletes who attend PW1I’s
are being valued ethically, I first find it necessary to interrogate systems that are entrusted for their
well-being. Mark Emerett, who is the President of the National Collegiate Athletic Association
(NCAA) stated, “Our mission is to be an integral part of higher education and to focus on the
development of our student athlete” (NCAA, 2010). I find that statement very shocking, given the
fact that Emerett and the NCAA is aware of the historical dismal graduation rates for revenue
playing Black male student athletes. If he was really concerned about the development of “all”
student athletes, one would think that he would establish culturally relevant programs to meet the

academic and social needs of Black male athletes who attend PWT’s.

Harper (2013) also perceives the NCAA’s lack of responsiveness to be problematic by
asserting, “What we find shocking is that these trends are so pervasive (the depressing graduation
rates for Black male student athletes), yet institutional leaders, the National Collegiate Athletic
Association (NCAA), and athletics conference commissioners have not done more in response to

them.” In reaction to the Black male Student Athlete report (Harper et al., 2013), the NCAA
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asserted, “Postseason eligibility is now tied directly to academic success, and new initial eligibility
standards are designed to better prepare incoming student-athletes to be successful in college,” and
further, “"We appreciate the report's authors noting that relatively few student-athletes go pro," the
NCAA said. "That is why student-athletes need to take advantage of their scholarships and stay in

school and earn their degrees" (USA Today, 2012).

In my opinion, the NCAA seems to place more value on making sure that teams remain
eligible for postseason play (which yields the institution additional revenue ), instead of actually
helping the athletes who might need extra academic and social attention. Equally guilty, are
institutions who do not challenge their coaches and athletic programs for only caring that athletes
remain eligible for athletic competition. This is an issue that I experienced firsthand. During my
time at SU, I was barred from starting my minority male athlete support group (which utilized
Recast Theory), until after the season was over. My director told me, “Ron, we’re going to table
your program until after the season. The team is probably going to make it to the championship
game (1-AA) and we don’t need anything to jeopardize the player’s eligibility®S or ruffle feathers.”
The emphasis was not on the holistic well-being of the players (many of whom were struggling
with serious academic, relational, and social stressors,), but rather, it was on maintaining continuity
so that the football team could compete for a championship. It is my strong belief that the NCAA
and higher educational institutions have failed in valuing “all” student athletes, thus, no one should
be surprised that embarrassing graduation rates and social stressors continue to persist for Black

male student athletes.

26 | must note that football players only had to maintain a 1.8GPA to remain eligible for athletic
competition.
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Data Driven Decisions for Designs

The data presented in the Black Male Student Athlete report (Harper et al., 2013) reflect
the need for enhanced advocacy for educational equity and excellence. Major results of their study

include:

e Between 2007 and 2010, Black men were 2.8% of full-time, degree-seeking
undergraduate students, but 57.1% of football teams and 64.3% of basketball teams.

e Across four cohorts, 50.2% of Black male student-athletes graduated within six years,
compared to 66.9% of student-athletes overall. 72.8% of undergraduate students overall,
and 55.5% of Black undergraduate men overall.

e 96.1% of these NCAA Division 1 colleges and universities graduated Black male student-
athletes at rates lower than student-athletes overall.

o 97.4% of institutions graduated Black male student-athletes at rates lower than
undergraduate students overall. On no campus were rates exactly comparable for these
two comparison groups.

e At one university, Black male student-athletes graduated at a comparable rate to Black
undergraduate men overall. On 72.4% of the other campuses, graduation rates for Black
male student-athletes were lower than rates for Black undergraduate men overall?’.

[ argue that improvement cannot be made without confronting the “residue” that continues to be a
problem at predominantly White institutions. Specifically, I assert that negative stereotypes and
low expectations is an ever-present and harsh reality for Black male student athletes who attend

PWTI’s (Hodge, Burden, Robinson, & Bennett, 2008; Oseguera, 2010). I feel the need to revisit

27 A robust description of the data can be found in the Executive Summary of the Black Male
Student Athlete report.
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Harper’s (2013) earlier comments (in the section), because I feel that he points us in the proper
direction for improving the circumstances of Black male athletes, by asserting, “Provosts, deans,
and department chairs should engage faculty colleagues in substantive conversations and
developmental exercises that raise consciousness about stereotypes and racist/sexist assumptions

they possess about students of color and student-athletes in general, and Black men in particular”

(p. 17).

The truth is, we cannot “Africanize” Eurocentric campuses, and so it is critical that
leadership find culturally relevant ways to engage Black male student athletes. In the words of one
educator, “Culturally Relevant leaders help people (students and teachers) who don’t know, realize
that they don’t know and move them to growth” (Beachum, 2011). Recast Theory, is one
suggestion for improvement, but as Steele (2010) affirms, “Helping to shape the narratives that
stereotyped students use to interpret their experience in a school may be a “high leverage” strategy
of intervening” (p. 166). It is my belief that by helping to shape the narratives of African American
male student athletes, their intrinsic motivation will be intensified®®, which could make them less

vulnerable to unwelcoming cues at their universities.

Summary of Design 1

In this season of my life, I identify with the lyrics from the song, Keep Your Eyes on the
Prize (The Civil Rights spiritual of the 1950s and 1960s), which declares, “And the one thing we
did right is the day we started to fight. Keep your eyes on the prize and hold on.” I am fighting

for educational equity, culturally relevant interventions, and protection for my population, because

22 My knowledge about Intrinsic Motivation was enhanced by James Schreiber lecture on
Intrinsic and Extrinsic Motivation (October, 20™ 2012).
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as Stevenson (2011) contends, “Youth of Color? are ill-served and unprotected by authority
figures who interpret their behaviors without using developmentally appropriate knowledge and
training” (p. 10). My eyes are focused on the joy that I find in knowing that I was able to impact
young Black male student athletes at SU (see APPENDIX C topic discussions). Further, my eyes
are also focused on the promising work of colleagues (i.e. Shaun Harper, professor at the
University of Pennsylvania) who continue to challenge systemic inequalities that impact African

American male student athletes who attend PWTI’s.

I need to further explore the intersection of improvement research, evaluation, and what
that looks like for the aforementioned criteria questions. In closing, I will continue to challenge
what Asante (1987) calls the “peculiar arrogance” of hegemonic practices that continue to
dehumanize African American males. Because I am arrogant enough to believe that employing
culturally relevant interventions, will lead to improvement for Black male’s student athletes who

attend predominantly White institutions.

Design 2 Introduction

1968 will be forever steeped in American history>’, because of several major events that
occurred during that turbulent year. In 1968, the United States was still engaged in a war
(Vietnam) that many people considered unjust. It was also the year with the highest casualties®'
of the entire war (Kurlansky, 2004, p. 375). Student protest and demonstrations were the norm on
campuses across America (i.e. the Columbia University protest), and the counterculture movement

recruited more disciples than those “souls” being “saved” at a Billy Graham crusade. Two

22 [ must note that I consider Black male student athletes to be young men (not men) who are in
need of nurturance, guidance, and protection from leadership at their institutions.

30T am cognizant that major events that occurred in 1968 cannot strictly be confined to an American context, yet for
the purpose of this paper, I am focusing on events that specifically impacted the United States.

31 14,589 was the reported number of American Servicemen who died in 1968 (Kurlansky, 2004, p. 375).
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polarizing figures were also slain in 1968. On April the 4" Martin Luther King Jr., was
assassinated in Memphis, TN, less than 24 hours after he declared, “We've got some difficult days
ahead. But it really doesn't matter with me now, because I've been to the mountaintop.” And two
months later, Robert Kennedy, who many people perceived to be the only politician to unite
America, was shot hours after winning the California presidential primary*2. King’s death also
symbolized a philosophical shift in the Black liberation movement. Nonviolence was buried with
Dr. King, and now, “Black Power” was the preference of many Blacks (and also liberal Whites
and others). To further this point, Julius Hobson proclaimed, “the next black man who comes into
the black community preaching nonviolence should be violently dealt with by the black people

who hear him” (Abernathy, 1989, p. 452).

The Olympic Games of 1968, in Mexico City, Mexico, also left an enduring image, thanks
to two American sprinters. More specifically, after placing first and third respectively in the 200
meter dash, Tommie Smith and John Carlos dramatized the plight of oppressed people on the
victory stand. On the surface, one could solely focus on the two Black men who stood shoeless
during the medal ceremony, with raised gloved fists and bowed heads, but to do so would cheapen
that significant moment in American history. The authentic purpose for their demonstration in
Mexico City was rooted in athletes®® taking a stand against the exploitation and oppression of
Black people. For Smith and Carlos, their consciousness about the aforementioned did not happen
at the Olympics, but rather, it was birthed on the college campuses that they attended in the United
States. Although Tommy Smith held two world records in track and field events (while in college),

he was not immune to hate mail being sent to him while he was a student at San Jose State, and

32 Robert Kennedy was shot on June 5%, 1968, but he died early in the morning on June 6%,
3 Tommy Smith and John Carlos were the athletes most maligned for their demonstration, but other athletes had less
publicized protest at the 1968 Olympic Games.
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John Carlos was so dismayed by the hostile climate at East Texas State College (now Texas A&M

University) that he left the school.

Sadly, even though John Carlos and Tommy Smith are 45 years removed from being
college students, significant “improvement” has still not occurred for current Black male student
athletes, given the fact that this population still experience(s) a less than receptive environment at
predominately White institutions. Even more insidious, is the fact that institutional leaders and
the NCAA have not done more to address the climate for Black male athletes who attend PW1I’s.
Thus, for the purpose of this section, I seek to address four bold challenges concurrently and with
an integrated approach: first, to facilitate a discussion on theoretical issues pertaining to diversity,
through the lens of Black male student athletes who attend PWTI’s, second, to provide a conceptual
campus diversity plan, with evaluation measure that is geared specifically for my
population, third, to examine the aforementioned diversity initiative and evaluation plan through
the criterial questions, and fourth, to share my personal philosophy about this particular subject in
the next steps session. While, the second design, explores both the scholarship and contemporary
theory behind diversity, the ultimate goal of this paper is to present a practical conceptual diversity
framework (with evaluative tenets) for individuals who wish to advocate and build programs that
are specifically focused on “improving” the campus climate of Black male student athletes who
attend PWD’s.

Theoretical issues pertaining to Diversity

One of the major challenges that hinder diversity initiatives in higher educational
institutions is that the term diversity is widely used, but rarely agreed upon or defined (Williams,
2013). Simply put, an institution may want to enrich diversity, but the facilitators of the established

initiative(s) engage in ideological differences that impedes progress. To further this point, Pope
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(1993) shared, “Individuals may use the same words but have very different ideas about what is to
be accomplished and how” (p. 201). To avoid ambiguity, for the purpose of this paper, I am
defining diversity as a social construct that impacts all aspects of human difference, including
individual differences (i.e. personality, learning styles, and life experiences) and group and social
differences (i.e. race and ethnicity, class, gender, and sexual orientation). Although there is no
universal definition for diversity, it is paramount that institutional leaders proactively embrace

issues surrounding diversity in this new millennium with vision, skill, and cultural intelligence.

In his book, Strategic Diversity Leadership, Williams (2013) enhances the diversity
discourse, by suggesting that institutional leaders operate from a practical framework. Thus, he

offers the following model, which he calls the diversity idea:

e “Conceptual Perspective-An evolving concept that features continually shifting language
to describe groups and terms like multiculturalism, diversity, equity, access, and inclusion.

e Group Identity Perspective-Diversity is understood from the perspective of group
membership as each person has multiple identities that partially define their experience,
worldview, and ways in which others respond to them.

e Ideological Perspective-Diversity is understood from the perspective of different
ideologies that govern the way people think about, discuss, and engage with the issue of
diversity.

e Institutional Perspective-Diversity is crystallized in formal institutional definitions and
statements of policy expressing what the institution values and believes regarding the
diversity idea” (pp. 84-85).

Williams also states the diversity is an evolving concept that is socially and politically contested,

since colleges and universities now exist in a broader social context (p. 86). This “evolving
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The use of technology is also
encouraged in this phase.

Year 2

Phase 7
Implementation

The implementation phase
should include a creative
theme (i.e. I’'m more than an
athlete), the recognition of
diversity leaders, working
toward short and long term
goals, and working through
systemic challenges.

Year 2

Phase 8
Quality Review

The diversity progress report
should detail progress made
during the first year of
diversity progress
implementation.

Year 3

Phase 9
Evolving the Implementation

A major launch event may be
needed to reinvigorate the next
phase of implementation.

Year 3

Phase 10
Accountability Review and
Celebration of Successes

At the end of the three year
process, a robust
accountability review should
occur for leaders.

Designs 2 Summary

Although the aforementioned decentralized diversity model is conceptualized, with proper

planning and keen implementation, it has the potential to achieve “improvement” for Black male

student athletes who attend predominately White institutions.

Certainly, the decentralized

approach is arduous, but as William’s (2008) declared, “this process is the only way to transform

our institutions and better meet the needs of the 21st century. The future of higher education

demands and deserves nothing less” (p. 15). Germane to the “improvement” theme, is having an

evaluation mechanism throughout the entire period of the diversity strategic plan. Thus, the

strategic diversity leadership scorecard (SDLS) will be explored several times in Chapter 6.
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CHAPTER 6: GENERATIVE IMPACTS/RECOMMENDATIONS

Introduction

This chapter of the dissertation will attempt to conceptualize if my designs will lead to
generative impacts. While the designs offered in this work are a conceptual account, I explore the
succeeding questions through the lens of proven models (i.e. decentralized diversity plans),
evaluation methods (i.e. SDLS), and theories (i.e. stereotype threat). Ialso acknowledge the other
“elephant in the room,” which is, context matters! To further this point, Yarbrough (2011) asserts,
“contextual factors exert considerable influence on all aspects of evaluations” (p. 93). Therefore,
I note that the following suggestions would have to be modified to compliment the culture and

needs of a specific institution and diversity plan.

Performance Management System

In many ways diversity, equity, and inclusion, has become the “soup of the day” in higher
educational milieus. Not too many people are going to publically denounce efforts to make their
institution a more diverse learning environment. The problem is, diversity efforts without a
performance management system, has the potential to hinder advancement. To further this point,

Williams (2013) declares:

Those outside of academia often criticize higher education for its failure to hold individuals
accountable for their actions, a practice held sacrosanct in the private sector. To make
diversity a matter of excellence is to require more than improving the headcount of
minority students. It demands that we hold ourselves to the highest standards of
accountability through systems of performance management that allow us to understand
the implications of efforts across many facets of our institutional diversity agenda. These

87



include everything from access and equity initiatives to the scholarly efforts of our faculty,
and to the role of leadership in creating a new context in which enhanced diversity efforts

become possible. Thus, accountability for better results is clearly imperative. (p. 257)

In an effort to foster accountability, Williams offer’s a tool which he calls the strategic diversity
leadership scorecard (SDLS). SDLS is a multidimensional performance measurement tool that is
designed to facilitate transformation against the following four dimensions: achieving access and
equity, fostering a multicultural and inclusive campus climate, preparing all students for a
knowledge-based, global economy, and enhancing diversity themed research and scholarship

(Williams, 2013, p. 260).

As it pertains to my problem of practice, this account will solely focus on and measure the
multicultural and inclusive campus climate perspective,*! through the SDLS for the following
reasons. First, the climate at PWT’s has historically been insensitive to meeting the core needs of
Black students. I have theoretical and practical reasons for making the aforementioned claim. For
example, stereotype threat emerged within the context of examining reasons for the
underperformance of minority students at White institutions. Contrary to beliefs that Black
students lacked the skills to be successful at PWTI’s, Steele (2010) found that a lack of motivation,
skills gap, and inferior intellectual abilities was not the reason for the academic gap, but rather,
minority students sensed cues that they were not welcome at their institution. To further this point,

Steele (2010) declared:

There was hard evidence: The achievement problems of black students at Michigan weren’t

caused entirely by skill deficits. Something about the social and psychological aspects of

H According to Hurtado (1998), climate describes the psychological temperature of the campus.
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their experience was likely involved. At the time, I had no idea what it was. There was
softer evidence: the students themselves worried about whether or not they belonged,

or ever could belong at Michigan. (p. 20)

Unfortunately, the feeling of not belonging is a theme that is shared by many Black students who
attend predominately White institutions. During my work with Black male student athletes at a
PWI, many of them struggled with the psychological aspects of being cheered on the field, but
scorned in the classroom and campus community. While it is extremely difficult to create a system

that measures all aspect of the campus climate, Table 1.2 provides a snapshot of progress and

outcome indicators from the multicultural and inclusive campus climate perspective.

TABLE 1.2
Conceptual Strategic Diversity Leadership Scorecard
Perspective Description Sample Tactics | Sample Progress | Sample Outcome
Indicators Indicators
Multicultural In an effort to 1.Culturally 1. Number of 1.Perceptions of
and  Inclusive | advocate for the | relevant diverse student | belonging
Campus Climate | holistic workshops that | organizations
Perspective development of | focuses on Black 2. Perceptions of
Black male athletes 2. Courses that engagement
student athletes | professional and | focus on the
who attend personal plight of Black 3. Perceptions of
PWPD’s, it is development males, in satisfaction
critically addition to
important that 2. Partnerships including a 4. Perceptions of
this population | with diversity diversity, the campus
perceives a themed student | inclusion and/or | climate
sense of organizations campus climate
belonging in all statement 5. Number of
aspects of the 3.Diversity racial
campus training 3. Number of discrimination
community. programs for campus climate | cases
student athletes, | incidents (i.e.
family, coaches, | being called a 6. Number of
staff, and faculty | last nigger) lawsuits and
settlements
4. Number of
faculty, staff,

89




and
administrators
who have
attended
diversity
training,
education, and
leadership
trainings

5.Minority
student
participation in
campus-wide
student
organizations

7. Level of use
and participation
in diversity and
campus-wide
activities and
initiatives

Even with the development of a robust scorecard that measures the campus climate, I am

still cognizant that institutional leaders will have opposing thoughts towards the proposed task at

hand. To further this point, Langley (2009) declares, “People will usually have some reaction to

change. This reaction can range from total commitment to open hostility” (p. 46). Thus, it is

critically important for a diversity leader to involve various stakeholders in the planning,

implementation, and evaluative process, isolation is not an option (Williams, 2013, p. 274)! With

institutional collaboration, and the utilization of an evidence based measurement tool (SDLS), the

full narrative for my population and the institutions that they attend, can be conveyed through

accessible data*?.

2 nall likelihood, a scorecard will include both qualitative and quantitative data, but senior leadership is often driven

by quantitative assessments (Williams, 2013, p.301).

90




Change in the Practice of Educational Leadership

Many higher educational institutions claim to be progressive, innovative, and “cutting
edge,” but unfortunately, as it pertains to issues surrounding advancing diversity, too many
colleges and universities are reactive to humiliating campus diversity events. For example, in
2005, Harvard University’s then President-Lawrence Summers suggested that the
underrepresentation of female math and science faculty members might be attributed to cognition
differences in women, and also their reluctance to work in demanding STEM fields. The backlash
from those comments (and his questionable leadership) led to student and faculty protest, negative
media attention, and two task forces to explore gender equity and achievement issues** (Bradley,
2005). More recently (and relevant to my problem of practice), the Rutgers’s University scandal
highlights the abusive behavior in college athletics that is often unreported. Still reeling from the

{44

Tyler Clemente incident™, it is safe to assume that in the very near future; Rutgers University will

unleash a diversity initiative that focuses on sensitivity training and homophobia.

While the aforementioned incidents should have been addressed by the universities
respective institutional leaders, they all fall in the category of what Williams calls the “diversity
crisis model,” which is a diversity plan that is constructed in direct response to an embarrassing
diversity crisis and/or racially themed campus parties (Williams, 2008). Diversity plans that are
symbolic will ultimately produce superficial results. To further this point, Williams, Berger, and

McClendon (2005) outline the following reasons that campus diversity plans fail:

4$50 million dollars was the amount Harvard University pledged towards faculty diversity efforts, following the
remarks from Lawrence Summers.

4 Tyler Clementi was the Rutgers’s student who committed suicide in the fall of 2010, the day after he found out his
roommate and fellow hallmate had secretly taped him kissing another man. The duo also urged followers to watch the
encounter via social media.
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o “failure to conceptualize diversity work in terms of changing the organization and
enhancing institutional culture;
e resistance to the logic that diversity is fundamental to excellence;
e low levels of meaningful and consistent support from senior leadership;
e failure to allocate sufficient resources to the process of change;
e Jlack of a comprehensive and widely accepted framework to define diversity and track
progress;
e lack of accountability systems and the means of engaging individuals in the change process
at all levels; and
e lack of leadership and infrastructure to guide and facilitate the change journey and direct
campus diversity efforts at all levels of the institution” (p. 29).
As an emerging educational leader that is committed to changing the practice of my discipline, I
strongly advocate for the decentralized approach, which offers a counter-narrative to the reasons
that too many diversity plans fail. The decentralized approach is especially critical to my
population, given the current and historical issues they have endured at PWI’s. For example, the
conceptual decentralized plan (that I offer in this account), directly forces institutional leaders to
have a “courageous conversation” about race and stereotypes, which Harper, Williams, and

Blackman (2013) argue is needed for “improvement” for Black male student athletes (p. 19).

Langley et al. (2009) is precise in signifying, “Change and improvement are never easy.
Even an apparently simple system appears much more complex when change is contemplated or
introduced” (p. 89). Although change is challenging, leaders within higher educational institutions
and the National Collegiate Athletic Association (NCAA) consistently take risks to improve the

athlete’s performance (on the field and hardwood), in addition to the branding of college athletics
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(i.e. commercials, creative slogans). It is now time for educational leaders to become just as
audacious in suggesting models that could potentially facilitate a "change” in the campus climate
for Black male student athletes. The models presented in this paper are not intended to be the final
statement in improving the campus experiences for Black male student athletes at PWTI’s, but

rather, it is simply one deliverable that should be included in the conversation.

The Need for Interventions

Dr. Harry Edwards posits that the first principle of the sociology of sports is that, “sports
inevitably recapitulate the character, structure, and dynamics of human and institutional
relationships within society.” An exegetical critique of Edward’s philosophy leads the author to
conclude that it is not sufficient to solely explore inequalities and racist stereotypes that impact
Black male student athletes at PWI’s, without also exploring societal inequalities, exclusionary
practices, and negative caricatures deployed against Black males in general. For example, a 2012
report by the Schott Foundation for Public Education, The Urgency of Now: The Schott 50 State
Report on Public Education and Black Males, reported that only 52 percent of Black males
graduated from public high schools in the 2009-2010 school year. Further, the educational crisis
of Black males is also connected to the following dismal outcomes highlighted in the article titled,

Plight Deepens for Black Males:

e “In 2000, 65 percent of black male high school dropouts in their 20’s were jobless-that is,
unable to find work, not seeking it or incarcerated. By 2004, the share had grown to 72
percent, compared with 34 percent of white and 19 percent of Hispanic dropouts. Even
when high school graduates were included, half of black men in their 20’s were jobless in

2004, up from 46 percent in 2000.
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e In 1995, 16 percent of black men in their 20’s who did not attend college were in jail or
prison, by 2004, 21 percent were incarcerated. By their mid-30’s, 6 in 10 black men who
had dropped out of school had spent time in prison” (New York Times, 2006)

Either Black males are a degenerate group that brings the aforementioned pathologies on
themselves (as some people in the past have suggested), or systemic inequalities exist for this
group from birth. Obviously, I agree with the latter, thus, pertinent to my work is partnerships
between schools, the academy, and the community (SAC). One such SAC partnership that is
addressing the plight of African American males is the Black Male Leadership Development
Institute (BMLDI) at Robert Morris University, in collaboration with the Heinz Endowments and
the Urban League of Pittsburgh. BMLDI is a program that prepares high school students to pursue

higher educational and community leadership pursuits.

As it relates to Black male student athletes, The University of Wisconsin recently initiated The
Beyond the Game Initiative (BTG). BTG is a program that helps athletes (Black males in particular)
to strategically develop and support post-graduation options. The “Beyond the Game Initiative”
is funded by the Division of Intercollegiate Athletics, the Lumina Foundation, the University of
Pennsylvania, and the Division of Diversity, Equity, and Educational Achievement. The
decentralized conceptual plan that I propose would include aspects of both BMLDI (through the
lens of Black male student athletes) and BTG in phase 5. It is unrealistic to think that the NCAA
and higher educational institutions will be able to address the holistic needs of Black male student
athletes alone; therefore, the author contends that network improvement communities will be
solicited to improve “educational research and development” (Bryk, Gomez, and Grunow, 2011,

p. 7) for Black male student athletes who attend PWT’s.

94



Moral Imperative

It is no longer acceptable for colleges and universities to profit from the free labor of Black
male student athletes; while simultaneously overlooking the academic and campus climate
problems that has persisted too long for this population. The collegiate athletic system is, and has
been “plantation like” in its operations, in addition to being socially unjust for a countless number
of Black male student athletes. The author contends that Martin Luther King jr. provides the

mandate for advocating for socially just schools when he declares:

I said to my children, T'm going to work and do everything that I can do to see that you get
a good education. I don't ever want you to forget that there are millions of God's children
who will not and cannot get a good education, and I don't want you feeling that you are
better than they are. For you will never be what you ought to be until they are what they

ought to be (King, January 7, 1968).

In a critical exegesis of the aforementioned quote, I audaciously proclaim that Black male student
athletes are not receiving a quality education that will allow them to compete in the global
economy. I make this declaration for a few reasons. First, in my work with revenue playing Black
male student athletes at White institutions, the emphasis was not on educating them, but rather, it
was on making sure that they maintained their academic eligibility for athletic competition.
Another reason for my claim is due to the lack of responsiveness by institutional leaders, to the
“true” plight for masses of Black male student athletes at PWI’s (Harper, 2013). Instead of making
the public aware of educational disparities and prevalent campus microaggressions committed

against this population, too often, campus gatekeepers and the NCAA over exaggerate the
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academic and campus experiences of Black male student athletes, by highlighting a few token

examples of success®.

The decentralized plan and evaluation mechanism proposed in this paper, does offer a
moral, ethical, and political vision for socially just colleges and universities, because the models

are framed by the following ideologies of diversity:

o The Equity Perspective believes in fair treatment and a socially just campus for “all
students.” Equally important, is recognizing and eliminating systemic institutional
inequalities that hinders the potential of Black male student athletes.

o The Racialized Perspective recognizes that being a Black male in the context of American
institutional systems matters! Further, the racialized perspective looks to expose
exclusionary practices that may exist within institutions.

e The Centric Perspective seeks to empower Black male student athletes through culturally
relevant pedagogy and workshops that speaks directly to their existence at PWI’s.

This new economy is only soliciting highly educated individuals with marketable skills. To
further this point, the new commission on the skills of the American workforce, Tough Choices or
Tough Times reported, “the best employers the world over will be looking for the most competent,
most creative, and most innovative people on the face of the earth, and will be willing to pay the
top dollar for their services” (NCEE, 2006, p. 7). The reality is that a stellar “40 yard dash” and
superior “vertical leaping” will have little consequences for the masses of Black male student

athletes at the conclusion of their last collegiate game. Therefore, the ideas presented in this section

4 This was the case at the 2010 NCAA annual convention, when then Baylor University quarterback and Heisman
award winner-Robert Griffin III (RG3) was applauded for his academic and athletic success. Unfortunately, RG3’s
success was not the norm at Baylor, given the fact that only 29% of the Black athletes graduated from the university
in 2009, and only 44% over a six year span.
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organically enhances the diversity discourse for Black male student athletes, in a manner that is

morally, ethically, and politically obligatory.

Defining Improvement

The designs for action presented in this dissertation offer a counter-narrative to the
traditional ways of engaging Black male student athletes who attend PWI’S. More explicitly,
personal tutors, mandated study halls, and exclusive academic and athletic facilities will not
improve campus ills that have historically existed for Black male student athletes who attend White
colleges and universities. To further this point, in his book, Benching Jim Crow: The Rise and
Fall of the Color Line in Southern College Sport 1890-1980, Martin (2010) poignantly details the
tough decisions that Black male student athletes and their families had to contemplate, regarding
committing to play athletics at a PWI, once those schools started to integrate their teams. He

writes:

African American themselves experienced mixed feelings about the changing nature of
southern college sports. In principle they strongly supported the elimination of all racial
barriers in sport, but some of them also voiced misgivings about the human cost involved
in the process. A few hoped to see black high school stars continue to join their favorable
black college teams, while others feared that these young men would be mistreated at white
colleges. The mother of Wendell Hudson, Alabama’s first black basketball recruit, literally
cried when she learned that her son wanted to enroll at the Tuscaloosa school. The sister
of basketball player Collis Temple Jr. repeatedly begged her brother not to attend LSU,
because of her concern that he would be mistreated at the university. Other African

Americans worried more about neglect than mistreatment, fearing that white coaches could
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not provide the emotional support that such pioneering athletes would need in their

unprecedented roles. (pp. 301-302)

The concepts presented in this paper have the potential to be revolutionary, because of the
commitment to critical inquiry and strategic planning that is essential in the implementation
process. Central to the author’s aforementioned claim, is Langley raising the question of, “What
is meant by the term improvement?” (p. 16). Within the context of my work, I define improvement
as attention given to the holistic development of Black male college athletes, and not just to their
athletic identity. Further, improvement is when my population feels safe and validated in their
uniform on the football field and basketball court, but more importantly, also in their Black skin
in the classroom and campus community. It is my belief that if institutional leaders can develop
plans to construct premier athletic facilities to entice prime recruits to join their “program,” then
they certainly can also develop plans to improve their campus collegiate experiences once they
commit. “Improvement” cannot be trite rhetoric that comes out of the mouth of leaders in times
of crisis, but rather, institutional leaders should persistently utilize data to “improve” the campus
experience for “all students.” Thus, it is my belief that the designs for action recommended in this

paper, foster improvement efforts, because they complement the PDSA framework.

Summary of Generative Impacts

The point of this work is that campus inequalities and racist stereotypes are prevalent and
pernicious to Black male student athletes, yet campus leaders have consistently overlooked these
offenses. What I attempted to do in this dissertation is to construct designs for action that would

directly confront historical injustices committed against my population at PWI’s. Although this is
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a conceptual account, the author considers the following two questions to be limitations to the

designs for action that were presented in this account:

1. What department would initiate the decentralized diversity initiative? and
2. Why would an institution see the value in supporting a diversity initiative specifically for

Black male student athletes?

Germane to the aforementioned limitations, is Langley’s declaration that “every system is
perfectly designed to deliver the result it produces.” In fully exploring Langley’s quote, it is
critically important to understand that Black male student athletes were not recruited to PWI’s to
become scholars, but rather, they were recruited as commodities to help “the program” win and
produce revenue (Edwards, 1969; Rhoden, 2006; Beamon, 2008; Yost, 2010). The collegiate
athletic system has done a fantastic job in that respect. The author believes in the potential of a
decentralized diversity plan for Black male student athletes at PWI’s, yet, he lacks confidence in
the feasibility of the proposed initiatives, due to conformity and cowardice by too many
institutional leaders who are in deference to a corrupt system. Just as the Southern Christian
Leadership Conference (SCLC) was established to advance the cause of Civil Rights in America
(Garrow, 1986, pp. 83-125), it is also conceivable that an outside entity might be the only option
for dramatizing the plight of Black male student athletes at PWI’s. The author will explore the

above-mentioned assertion in the future work.
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Implications for Practice

The charge for this dissertation in practice was to begin to think about strategies to recruit

others to my problem of practice. In this initial recruitment stage, I felt it was necessary to take a

psycho-educational stance towards informing others about stereotype threat and also the corruption

in college athletics. The reason for my philosophical stance is simple- it is true that I want

individuals to invest their “time, energy, and resources” into my problem of practice, but I also

want to confront the preconceived biases that they may hold about my population and/or the

sanctity of college athletics. Moving forward, I plan to create an empowerment and life skills

curriculum for the athletes and a documentary for SAC that illuminates the hardships of Black

male student athletes who attend predominately White institutions (which will be an enhanced

version of Appendix C). But in keeping with the psycho-educational theme, I offer the following:

1.

Support groups- educational programs that address the social stressors of Black male
student athletes are invaluable. During my time at SU, I facilitated an empowerment group
that was supportive and educational in focus, and although it was not group therapy, the
sessions were therapeutic for a population that often felt marginalized and invalidated.
Further, utilizing critical pedagogy, the empowerment support group sessions will allow
participants to question the contradictions within their institutions (Marshall & Olivia,
2010, p. 42).

Cultural Competence- During my time wrestling with my problem of practice, the one
issue that remained obvious was that race still matters! The aforementioned claim was
supported by the current and former Black male student athletes who I interacted with
during my dissertation in practice journey, given the fact that many of them articulated the

impact that racial stress had on their being. Therefore, individuals that work with Black
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male student athletes must become culturally competent and facilitate culturally competent
programming, and that can only be accomplished by negating notions of colorblindness
and post-racial society rhetoric.

3. Advocacy work- it is important to advocate for the hiring of professionals of color (i.e.
coaches, faculty, and counselors) at predominately White institutions. Equally important,
is supporting policies and practices that seek to advance diversity and inclusion. Rhoden
(2006) underscores the importance of advocacy work, in reporting the following, “of 5,889
vacant administrative positions between 1991 and 1994, only 10 percent were filled by
blacks” (p. 140).

4. Collaboration- It is critically important to get Black male student athletes integrated into
other aspects of their collegiate experience. For example, some of the Black male student
athletes that I interviewed at Seahawk University expressed a desire to get involved with
functions with the Black student group. Unfortunately, given their strict practice and study
hall schedules, they were unable to participate in programming offered by the Black student
group that could have enhanced their self-confidence. If athletic departments are truly
concerned about the holistic development of their student athletes (for the context of this
work Black males), then they must collaborate with other departments on campus that have
programming and resources for minority students.

Conclusion
This dissertation in practice explored the narratives of Black male student athletes who
either previously or currently participated in a revenue sport at a PWI, through historical literature,
empirical studies, and individual and focus groups interview sessions. But the core of my work is

deeper than the plight of Black male student athletes who attend PWT’s, it is really about Black
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male identity and the threat that the Black male body poses in society. From the 19" century to the
present, Black male athletes have been negatively depicted. From the 60s to the current, scholars,
educators, and activists have advocated for “improvement” for Black male student athletes who
attend PWIs. Unfortunately, the moral of this work is that even in the 21* century, Black males
are cognizant that race still matters, and as a result we continue to deal with the Dubosian (1903)

notion of “double consciousness,” from being viewed as the “wretched of the earth.”

102



References

Abernathy, R.D. (1989). And the Walls Came Tumbling Down. New York, NY: Harper
Perennial.

Allport, A. (1985). The historical background of social psychology. In G. Lindzey & E. Aronson
(Eds.). Handbook of social psychology (Vol. 1, 3rd ed.,1-46). New York, NY:

Random House.

Anderson, E. (1999). Code of the Street: Decency, Violence, and the Moral Life of the Inner
City. New York, NY: W.W. Norton & Company, Inc.

Asante, M. (1987). The Afrocentric idea. Philadelphia, PA: Temple University Press.

Athlete Connection. (2012). Defining the Student-Athlete. Retrieved from:
http://athleteconnections.com/defining-the-student-athlete/

Barab, S.A., & Duffy, D. (1998). From Practice Fields to Communities of Practice. In D.

Jonassen & S. Land (Eds.) Theoretical Foundations of Learning Environments (29-65).

New York, NY: Routledge.

Barndt, J. (2007). Understanding & Dismantling Racism: The Twenty-First Century Challenge

To White America. Minneapolis, MN: Fortress Press
Beachum, F.D. (2011). Culturally relevant leadership for complex 21% century school contexts.
In F.W. English (Ed.), Sage Encyclopedia of Educational Leadership and Administration

(2" ed.) (27-35) Thousand Oaks, CA:SAGE

103



Beamon, K.K. (2008). Using goods: Former African American college student-athletes’

Perception of exploitation by Division | universities. Journal of NegroEducation,

77(4), 352-364.

Bell, D. (1992). Race, racism and American Law. Boston, MA: Little, Brown.

Bell, D. (2004) Silent Covenants. New York, NY: Oxford University Press

Bergman, L. (2011, March 21). Money and March Madness (Television Broadcast). Boston,

MA: Public Broadcast System

Benson, K.F. (2000). “Constructing Academic Inadequacy: African-American Athletes Stories.”

Journal of Higher Education, 26(2), 171-182.

Bimper, A.Y. (2012). The Black Male Student Through the Prism of Sport: A Mixed Method

Study Examining Identities, Academic Self-Concept and Experiences. University of

Texas, Austin, TX.

Birman, D. (1994). Acculturation and human diversity in a multicultural society. In E.J.

Trickett, R.J. Watts, & D. Birman (Eds.), Human diversity: Perspectives on people

in context (261-284). San Francisco, CA: Jossey-Bass.

Bradley, R. (2005). Harvard Rules: Lawrence Summers and the Battle for the World’s Most

Powerful University. New York, NY: Harper.

Burke, K. (1993). Negative Stereotypes of student-athletes. In W.D. Kirk & S.V. Kirk (Eds.),

104



Student —Athletes: Shattering the myths and sharing the realities (pp.93-98).

Alexandria, VA: American Counseling Association.

Bryk, A.S., Gomez, L.M., & Grunow, A. (2010). Getting Ideas into Action: Building Networked

Improvement Communities in Education. Stanford, CA, essay, retrieved from

http://www.carnegiefoundation.org/sites/default/files/bryk-gomez building-nics

education.pdf

Boston.com. (2010, April 30). Full Text of Stephanie Grace’s email. boston.com. Retrieved

December 9™, 2011 from:
http://www.boston.com/news/local/massachusetts/articles/2010/04/30/042010_original e

mail harvard law/?page=full

Carlos, J., & Zirin, D. (2013). The John Carlos Story. Chicago, IL: Haymarket Books.

Carson, C., & Holloran, P. (Ed.). (1998) 4 knock at Midnight: Inspirations from the Great

sermons of Reverend Martin Luther King, Jr. New York, NY: Hachette Book Group.

Center for the Study of Higher Education, The Pennsylvania State University. (2011) Student

Athlete Climate Study (SACS) Final Report. The Pennsylvania State University,

University Park, PA: Author

Clarke, B.K., & Clarke, P.M. (1939). Racial Identification and Preference in Negro Children.
J.Psychol, 7. Retrieved from:

http://i2.cdn.turner.com/cnn/2010/images/05/13/doll.study.1947.pdf

105



College sports' fuzzy math Big college sports programs are making a greater push to increase
revenue, but schools are having to kick in more money than ever retrieved from:

http://money.cnn.com/2006/1/10/commentary/sportsbiz/index.htm

Cone, J. H. (1992). Martin & Malcolm & America: A Dream or a Nightmare. Maryknoll, NY:

Orbis Books.

Creswell J.W. (2009) Research design: Qualitative, quantitative, and mixed methods

approaches, Thousand Oaks, CA: Sage Publications

Czopp, A. M. (2006). When is a compliment not a compliment? Evaluating expressions of

positive stereotypes. Journal of Experimental Social Psychology, 44, 413-420.

Czopp, A. M., & Monteith, M. J. (2006). Thinking well of African Americans:measuring
complimentary stereotypes and negative prejudice. Basic and Applied Social
Psychology,28, 233-250.

Delgado, R. (1984). The Imperial Scholar: Reflections on a review of civil rights literature.
University of Pennsylvania Law Review, (132) 561-578.

Delgado, R. (1995). Critical Race Theory: The Cutting Edge. Philadelphia, PA: Temple

University Press.

Delgado, R. (1995). The Colonial Scholar: Do outsider authors replicate the citation practices of

the insiders, but in reverse. Chicago-Kent Law Review, (71), 969.

106



Delgado, R., & Stefancic, J. (1993). Critical race theory: An annotated bibliography. Virginia
Law Review, 79, 461-516.Feld B (1999) bad Kids: Race and the transformation of the

juvenile court. New York, NY: Oxford University Press

Delgado, R., & Stefancic, J. (1994). Critical race theory: An annotated bibliography 1993, a year

of transition. University of Colorado Law Review, (66), 159-193.

Delgado and Stefancic (2012). Critical Race Theory: An Introduction. New York, NY: New

York University

Donnor, J.K. (2005). Towards an interest-convergence in the education of African American

Football student-athletes in major college sports. Race, Ethnicity and Education, 81(1),

45-67.

Du Bois, W. E. B. (1903). The Souls of Black Folk. Chicago, IL: A.C. McClurg & Co

Eckholm, E. (2006, March 20). Plight Deepens for Black Men, Studies Warn. New York Times.

Retrieved From:

http://www.nytimes.com/2006/03/20/national/20blackmen.html?pagewanted=all& r=0

Edwards, H. (1969). The Revolt of The Black Athlete. New York, NY: The Free Press

Edwards, H. (1973). Sociology of Sport. Belmont, CA: Dorsey Press.

Edwards, H. (1984). “The Black Dumb Jock’: An American Sports Tragedy.” College Board

Review, 131, 8-13.

Frazier, E.F. (1957). Black Bourgeoisie. New York, NY: Simon & Schuster

107



Freire, P. (1998). Pedagogy of Freedom. Lanham, MD: Rowman & Littlefield.

Garrow, D.J. (1986). Bearing The Cross: Martin Luther King, Jr., and The Southern Christian

Leadership Conference. New York, NY: Quill

Gould, S. J. (1981). The mismeasure of man. New York, NY: Norton.

Haley, A. & X., M. (1964). The Autobiography of Malcolm X. New York, NY: Random House

Harper, S.R. (2006). Black male students at public universities in the US,: Status, Trends and
implications for policy and practice. Washington, D.C.: Joint Center for Political and

Economic Studies.

Harper, S.R. (2009). Race, interest convergence, and transfer outcomes for Black male student-
athletes. New Directions for Community Colleges, 147, 29-37.

Harper, S.R. (2012). Black male student success in higher education: A report from the National
Black Male College Achievement Study. Philadelphia, PA: University of Pennsylvania,
Center for the Study of Race and Equity in Education.

Harper, S.R., & Davis III, C.H.F. (2012). They (don’t) care about education: A counternarrative
on Black male students’ responses to inequitable schooling. Educational Foundations,

26(1), 103-120.

Harper, S.R., Williams, C.D., & Blackman, H.W. (2013). Black male student-athletes and racial
inequities in NCAA Division 1 college sports. Philadelphia, PA: University of

Pennsylvania, Center for the Study of Race and Equity in Education.

108



Harrison, C.K. & Lawrence, S.M. (2003). African American student-athletes’ perceptions of
career transition in sport: A qualitative and visual elicitation. Race, Ethnicity, and
Education, 6 (4), 373-394.

Harris, F., III, & Harper, S.R. (2008). “Masculinities Go to Community College: Understanding
Male Identity Socialization and Gender Role Conflict.” In J. Lester (ed.) Gendered
Perspectives in Community Colleges. New Directions for Community Colleges no.142

San Francisco, CA: Jossey Bass

Herrnstein, J.R., & Murray, M. (1994). The Bell Curve: Intelligence and Class Structure in

American Life. New York, NY: Free Press Paperback

Hoberman, J. (1997). Darwin’s Athletes: How Sport has Damaged Black America and Preserved

the Myth of Race. New York, NY: Houghton Mifflin Harcourt.

Hodge, S.R., Burden, J.W., Robinson, L.E., & Bennett III, R.A. (2008). Theorizing on the
stereotyping of Black male student-athletes: Issues and implications. Journal for the
Study of Sports and Athletes in Education, 2(2), 203-226.

hooks, b. (2004). We Real Cool: Black Men and Masculinity. New York, NY: Routledge.

Holzman, M. (2010) Yes We Can: The Schott 50 State Report on Public Education and Black
Males. Cambridge, Ma: The Schott Foundation for Public Education.
How far will colleges go to win? Retrieved from:
http://www.cnn.com/video/#/video/sports/2012/03/30/cnn-presents-march-madness.cnn

Hughes, R.L, Satterfield, J.W. & Giles, M.S. (2007). Athletisizing Black male student-athletes:
The social construction of race, sports, myths, and realities. Nasap Journal, 10 (1), 112-

127.

109



Hurtado, S., Milem, J.F., Clayton-Pederson, A., & Allen, W.R. (1998). Enhancing Campus
Climates for Racial/Ethnic Diversity: Educational Policy and Practice. Review of Higher
Education 21(3), 279-302.

Jones, E.E., & Nisbett, R.E. (1972). The Actor and the Observer: Divergent perceptions of the
causes of behavior. In E.E. Jones, D. Kanouse, H.H. Kelley, R.E. Nisbett, S.Valins &
B. Werner (Eds.), Attribution: Perceiving the causes of behavior (79-94). Morristown,
NJ: General Learning Press.

King, Marti Luther, Jr. “Letter from Birmingham Jail.” The Norton Anthology of African
American Literature. (Ed). Henry Louis Gates, Jr. and Willie Y. McKay. New York, NY:
Norton, 1997.

Kozol, J. (1991). Savage Inequalities.Children In America’s Schools. New York, NY: Crown
Publishers.

Kunjufu, J. (2007). Raising Black Boys. Chicago, Il: African American Images.

Kurlansky, M. (2004). 1968: The Year that Rocked the World. New York, NY: Random House.

Ladson-Billings, G. (2006). From the achievement gap to the education debt: Understanding

achievement in US schools. Educational researcher, 35(7), 3-12.

Langley, G.J., Moen, R.D., Nolan, K.M., Nolan, T.W., Norman, C.L., & Provost, L.P. (2009).
The Improvement Guide: A Practical Approach to Enhancing Organizational
Performance. San Francisco, CA: Jossey-Bass.

Lapchick, R.E. (2012).College Athletics shows diversity progress: room for growth. Sports

Business Journal.

110



Lee. S. & Worth. M (Producer), Lee, S. (Director). (1992). Malcolm X [Motion Picture]. United

States: Warner Bros. Pictures

Lomotey, K. (Ed.). (2010). Encyclopedia of African American education. Thousand Oaks, CA

SAGE Publications

Marshall, C. & Olivia, M. (2010). Leadership for Social Justice: Making Revolutions in

Education. Boston, MA: Allyn & Bacon.

Martin, C.H. (2010). Benching Jim Crow: The Rise and Fall of The Color Line In Southern
College Sports, 1890-1980. Urbana, IL: University of Illinois Press

Melendez, M.C. (2008). Black Football Players on a Predominantly White College Campus:
Psychosocial and Emotional Realities of the Black College Athlete Experience. Journal

of Black Psychology, 34(4), 423-451.

Mills, M.C. (1959). The Sociological Imagination. Oxford, UK: Oxford University Press.

Montecinos, C. (1995). Culture as an ongoing dialogue: Implications for multicultural teacher
education. In C. Sleeter & P. McLaren (Eds.), Multicultural education, critical pedagogy,
and the politics of difference (269-308). Albany, NY: State University of New York

Press.

Nash, R.J. (2004). Liberating Scholarly Writing: The Power of the Personal Narrative. New

York, NY: Teacher College Press

National Center on Education and the Economy. (2006). Tough Choices or Tough Times: The

Report of the New Commission on the Skills of the American Workforce. New York, NY:

111



Jossey-Bass.

National Collegiate Athletic Association. (2014). Governance. Retrieved from
http://www.ncaa.org/governance

NCAA, colleges pushing the envelope with sports marketing retrieved from:

http://www.usatoday.com/sports/college/2009-04-01-marketing-cover N.htm

Oseguera, L. (2010). Success despite the image: How African American male student-athletes

endure their academic journey amidst negative characterizations. Journal for the Study of

Sports and Athletes in Education, 4(3), 297-324.

Parham, W.D. (2009). “African-Descendent Collegiate Athletes: An invitation to respond to their
visibility.” In E.Etzel (ed.) Counseling and Psychological Services for College Student-

Athletes. Morgantown, WV: Fitness Information Technology

Penn Current retrieved from: http://www.upenn.edu/pennnews/current/interviews/120309-1.html

Peterson, M.W., Blackburn, R., Gamson, C., Arce, R., Davenport, W., & Mingle, J. (1978).
Black Students on White Campuses: The impacts of increased Black enrollments. Ann
Arbor, MI: Institute for Social Research.

Pope, R.L. (1993). Multicultural-organization development in student affairs: An introduction.

Journal of College Student Development, 34(3), 201-206.

Professional Doctorate in Educational Leadership (ProDEL). (2012). Dissertation in practice

guidelines (DP-2.2-Fal2). Duquesne University, Pittsburgh, PA: Author

112



Rhoden, W.C. (2006). Forty Million Dollar Slaves: The Rise, Fall, and Redemption of the Black

Athlete New York, NY: Crown Publishers

Schott Foundation for Public Education. (2012). The Urgency of Now: The Schott 50 State

Report on Public Education and Black Males. Cambridge, MA: Schott Foundation for

Public Education.

Scott, D. (Producer), & Hughes, A., & Hughes, A. (Director). (1993). Menance II Society

[Motion Picture]. United States: New Line Cinema

Secrets of the Sat retrieved from:

http://www.pbs.org/wgbh/pages/frontline/shows/sats/interviews/steele.html

Smiley, T. (The Smiley Group). (2011, September 13). Too Important to Fail (Television

Broadcast). Philadelphia, PA: Public Broadcasting Service

Solorzano, D. G. & Yosso, T. J. (2002).Critical race methodology: Counter-storytelling as an

analytical framework for education research. Qualitative Inquiry, 8, 23-44.

Steele, P.C., & Aronson.J. (1995). Stereotype Threat and the Intellectual Test Performance of

African Americans. Journal of Personality and Social Psychology, 69(5), 797-811.

Steele, C. M. (2010). Whistling Vivaldi: and other clues to how stereotypes affect us. New York,
NY: W.M. Norton & Company
Stevenson, Jr., H. C., Davis, G. Y., Carter, R. and Elliott, S. (2003). Why black males need

cultural socialization. In H. C. Stevenson (Ed.) Playing with anger: Teaching coping skills to

113



African American boys through athletics and culture (pp 89-114). Westport, CT: Greenwood
Publishing, Pracger
Stevenson, H. C. (2011). Critical theoretical frames for mediating roles of racial/ethnic
socialization. Submitted to the Cultural Diversity and Ethnic Minority Psychology journal.
Strayhorn, T.L. (2010). When race and gender collide: Social and cultural capital’s influence on
the academic achievement of African American and Latino males. The Review of Higher

Education, 33(3), 307-332.

Study Take Issue with NCAA grad rate figures retrieved from:
http://www.usatoday.com/story/sports/college/2012/12/04/penn-study-ncaa-graduation-rates-
major-conferences-black-athletes/1745337/

Tate, W. (1997). Critical race theory and education: History, theory and implications, In: M.

Apple (Ed.) Review of research in education (195-247). Volume 22, Ithaca, IL:

FE Peacock Publishers.

The NCAA Mission: retrieved from:
http://www.ncaa.org/wps/wem/connect/public/ncaa/ncaa+president/on+the+mark

The Most Valuable College Basketball Teams retrieved from:
http://www.forbes.com/2009/03/16/most-valuable-college-basketball-teams-business-

sports-final-four.html

The most valuable college football teams Forget Ohio State and Florida — Notre Dame wins the

money game retrieved from: http://www.msnbc.msn.com/id/16440036/

Uhlig, M. A. (1988). Racial remarks cause furor. The New York Times January 16, pp. 47, 50.

114



Walter, J.C. & Malina, 1. (2010). Better than the Best: Black Athletes Speak, 1920-2007.

Seattle, WA: University of Washington Press.

Warren, R.C. (2013 May 1). Father-Son Relationships: The Things Every Boy Needs From His

Dad. Huffington Post. Retrieved from http://www.huffingtonpost.com/2013/05/01/father-

son-relationships-dad-raising-boy n 3186191.html

Watt, S., & Moore, J. (2001). Who are student athletes? In M. Howard-Hamilton & S. Watt

(Eds.), New Directions for Student Services, 93, 65-80.

West, C. (1999). The Cornell West Reader. New York, NY: Civitas.

Wiggins, W.H. (1988). Boxing’s Sambo Twins: Racial Stereotyping in Jack Johnson and Joe

Luis Newpaper Cartoons, 1908-1938. Journal of Sports History 15(3).

Williams, D.A. (2008). Beyond the diversity crisis model: Decentralized diversity planning and

implementation. Planning for Higher Education, 36 (2), 27-41.

Williams, D.A. (2013). Strategic Diversity Leadership: Activating Change and Transformation

in Higher Education. Sterling, VA: Stylus.

Williams, D.A., Berger, J., & McClendon, S. (2005). Toward a model of inclusive excellence and

change in higher education. Washington, DC: Association of American Colleges and

Universities.

Williams, D.A., & Clowney, C. (2007). Strategic planning for diversity: A primer for academic

115



leaders. Effective Practices for Academic Leaders, 2(3), 1-16.

Wine, A. (1956). Eyes on the Prize (Recorded by Mahalia Jackson). On Eyes on the Prize

(Documentary).

Woodson, C.G. (1933). The mis-education of the Negro. Washington, D.C.: Associated

Publishers.

Yarbrough, D.B., Shulha, L.M., Hopson, R.K., & Caruthers, F.A. (2011). The Program

Evaluation Standards: A Guide for Evaluators and Evaluation Users. Los Angeles, CA:

Sage Publications.

Yost, M. (2010). Varsity Green: A behind the scenes look at culture and corruption in college

athletics. Stanford, CA: Stanford University Press.

116



APPENDIX A

Since the writing of this dissertation in practice there have been several hot topics, and
potentially monumental decisions regarding the future of revenue sports including: (1) The NCAA
Likeness Lawsuit, (2) Players right to unionize, (3) Academic Fraud at UNC, and (4) Four year
athletic scholarships. Given the fact that these topics have just recently emerged, and in some
cases, are still being argued through the courts, a robust exploration of the aforementioned was
omitted in this dissertation in practice. But given the critically importance of these issues, a brief

synopsis of all four topics is rendered below:

The NCAA Likeness Lawsuit

Former and even some current NCAA players are engaged in a heated court case over the
unauthorized use of the players' images and likenesses in video games and other merchandise. The
case was brought up by the former UCLA basketball standout and collegiate All American, Ed
O’Bannon, who starred on the 1995 Bruins championship team. The main argument of the case is
that athletes should receive a share of the revenue generated off their “likeness,” their image, or
an image depicting an athlete (i.e. O’Bannon playing for the UCLA Bruins). The NCAA argues

that paying athletes would compromise their “amateurism” status.
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Player’s Right to Unionize

Football players at Northwestern University voted on their right to unionize. Specifically,
under labor relations laws, the Northwestern players want to be recognized as employees. Ramogi
Huma who is the president of the College Athletes Player Association said, "We welcome the
review so that college athletes' employee status can be confirmed nationwide by the federal
government" (Inside Higher Education, 2014). This case has the potential to set a national

precedent for the unionization at other schools.

Alleged Academic Fraud at UNC Chapel hill

Academic Fraud and collegiate athletics (particularly with athletes who compete in revenue
sports), has been a taboo issue for decades. Recently, these allegations have emerged again at the
University of North Carolina Chapel Hill. UNC Chancellor Carol Folt and system President Tom
Ross have commissioned former federal prosecutor Kenneth Wainstein to investigate the alleged
athletics-academic scandal. The heart of the scandal involves Julius Nyang’oro the former
chairman of the African Studies department at UNC, who is accused of receiving $12,000 from
the University for teaching a lecture course, in which he never lectured students. Former UNC
basketball standout Rashad McCants, a star on the 2005 national championship, added more logs
to fire, by suggesting that academic fraud at UNC was prevalent, and that Hall of Fame coach Roy

Williams was aware of it (ESPN Outside the Lines, 2014).
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Four Year Scholarships

Since the 70’s, schools only offered athletes one-year scholarships that were annually up
for renewal, which meant that if athletes did not “perform” up to the standards of coaches, or if
they got hurt, or if they did not fit the “culture” of the program or school, student athletes could
potentially be “fired.” A new policy gives schools the option the offer multi-year scholarships,
it’s not required, but it does override the longstanding practice of annual renewals. The University
of Southern California (USC) recently announced that they would offer four year scholarships to
current and future revenue sports participants. USC Athletic Director Pat Haden said, “In taking
this action, USC hopes to help lead the effort to refocus on student-athlete welfare on and off the

field" (LaTimes, 2014).
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APPENDIX B

DUQUESNE UNIVERSITY

Office of Research
301 ADMINISTRATION BUILDING ¢ PITTSBURGH, PA 15282-0202

Dr. Joseph C. Kush

Chair, IRB-Human Subjects

Office of Research

Phone (412) 396-6326 Fax (412) 396-5176
E-mail: kush@dug.edu

January 27, 2013

Re: Beyond the Touchdowns and Slam-dunks: 4 Critical Examination of How Revenue
Playing African American Male Student Athletes at Predominately White Institution
Experience and Perceive The Climate on Their Campus. — (PROTOCOL # 13-01)

Dr. Rodney Hopson
School of Education
Duquesne University
Pittsburgh PA 15282

Dear Dr. Hopson,

Thank you for submitting the research proposal of you and your student Ronald W. Whitaker, II
to the Institutional Review Board at Duquesne University.
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Based on the review of IRB representative Dr. Carol S. Parke and my own review, I have
determined that your research proposal is consistent with the requirements of the appropriate
sections of the 45-Code of Federal Regulations-46, known as the federal Common Rule. The
intended research poses no greater than minimal risk to human subjects. Consequently, the
research is approved under 45CFR46.101 and 46.111 on an expedited basis under
45CFR46.110.

The consent form is attached, stamped with IRB approval and expiration date. You should use
the stamped forms as the original for copies you display or distribute.

The approval pertains to the submitted protocol. If you or Mr. Whitaker wish to make changes
to the research, you must first submit an amendment and receive approval from this office. In
addition, if any unanticipated problems arise in reference to human subjects, you should notify
the IRB chair before proceeding. In all correspondence, please refer to the protocol number
shown after the title above.

Once the study is complete, please provide our office with a short summary (one page) of your
results for our records.

Thank you for contributing to Duquesne’s research endeavors.
Sincerely yours,

Joseph Kush

Joseph C. Kush, Ph.D.

C: Dr. Carol S. Parke

IRB Records
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Recruitment Letter

Dear Athletic Director (or Athletics Rep),

We are writing to ask you for your help with identifying eligible students to participate in a new
study. This project focuses on how African American male student athletes who compete in
revenue sports at predominately White institutions (PWI's) experience and perceive the climate on
their campus and team. The results could lead to a better understanding of the climate in
intercollegiate athletics, which hopefully will provide additional knowledge into the types of
programs, services, psycho-educational workshops, and interventions that predominantly White
institutions might consider for their revenue playing African American male student athletes.
Further, the researcher hopes this study will give him a better understanding about issues that
impact African American male student athletes who attend PWT’s, for his forthcoming dissertation
work.

Focus group interviews and individual interviews will be employed for this study, both will be
audio recorded and then transcribed. Current student athletes will participate in focus group
interviews. The goal is to elicit open-ended comments and questions during the focus groups. The
focus group is expected to last one to two hours with an occasional break as needed. A series of
10 to 15 questions will be used to guide the focus group. Individual, semi-structured, open ended
interviews will be utilized for former student athlete participants. Each former athlete will
participate in a 60 to 90 minute interview. All conversations in the focus group interviews and
individual interviews will be kept confidential.

If you have athletes that may be interested in participating, please designate a contact person within
your athletic department to facilitate the project’s process. For more information, please contact
me, Ronald W. Whitaker, II at whitakeriir@dug.edu or (484) 686-4743. Thank you for your
consideration.
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DUQUESNE UNIVERSITY

600 FORBES AVENUE ¢ PITTSBURGH, PA 15282

CONSENT TO PARTICIPATE IN A RESEARCH STUDY

TITLE: Beyond the Touchdowns and Slam-dunks: A Critical Examination of How Revenue
Playing African American Male Student Athletes at Predominately White Institution
Experience and Perceive The Climate on Their Campus.

INVESTIGATOR: Ronald W. Whitaker, II
405 Canevin Hall
600 Forbes Avenue
Pittsburgh, Pennsylvania 15214
484-686-4743
whitakeriir@duq.edu

ADVISOR: Rodney Hopson PhD
Department of Foundations and Leadership
412-396-4034

Purpose

You are invited to participate in a research study. The purpose of this study is to
determine:

1. Do African American male student athletes who attend predominantly White
institutions (Division 1 classification) feel comfortable and/or safe on their collegiate
campus/community?

2. Do African American male student athletes experience negative stereotypes in the
classroom by professors and classmates?

3. Do African American male student athletes feel negatively stereotyped by coaches,
counselors, professors, teaching assistants and White/other minority (i.e. Asian)
students?
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Through this study, the researcher seeks to better understand how revenue playing African
American male student athletes experience life at predominantly White institutions, where their
“blackness” is often magnified. Further, this study is part of a larger dissertation project that the
researcher will conduct, in partial fulfillment of the requirements for the Doctor of Education
(Ed.D) degree, in the Professional Doctorate in Educational Leadership Program (ProDEL), at
Duquesne University.

Information about the participant’s involvement in the study

Current players will participate in a focus group, former student athletes will participate in
an individual interview. The purpose of the focus group/interview is to talk about your experiences
of being a revenue playing athlete at a predominately White institution. Both the focus group and
individual interviews will not last longer than 90 minutes.

The interview will encourage open dialogue. You will be encouraged to share your
experiences of being a Black male athlete at a predominately White institution. A series of pre-
guided questions will be used to guide the interview. The interview will be audio recorded and
transcribed by the researcher. Study participants will have a chance to review transcripts for
accuracy, and indicate any needed revisions.

Risks

There are no foreseeable risks associated with participation in this study. However, some
of the questions are personal and might cause discomfort if you have experienced discrimination,
harassment, or negative stereotypes at a predominately White institution. You are free to skip any
questions that you do not feel comfortable with, or withdraw from the study. The researcher will
assign each participant an alias to protect confidentiality.

Benefits

This study may contribute to programs, services, and interventions that predominately
White institutions might consider for revenue playing Black male student athletes. Additionally,
your participation may confirm why you have “certain” feelings pertaining to your experience(s)
at your institution.

Compensation
Participants will not be compensated for participation in this study.
Confidentiality

All conversations will be kept confidential. In an effort to protect your identity, you will
be given an alias that will be used to reference your comments. Other participants will also be
assigned an alias that will be used to reference their responses.
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All information pertaining to your identity will be locked in a secure office at Duquesne
University. Only the researcher and faculty advisor will have access to interview information.
After the data from the interviews has been recorded and transcribed, it will be deleted from the
audio recorded.

Contact Information

If you have any questions about the study or procedures, you may contact Ronald W.
Whitaker, II at 600 Forbes Avenue, 405 Canevin Hall, Pittsburgh, PA 15219, or call at (484)-686-
4743. If you have any questions pertaining to your rights as a participant, you may contact the
office of research at (412) 396-6326

Participation

Your participation in this study is voluntary; you may decline to participate without
penalty. If you decide to participate, you may remove yourself from the study at any time. If you
withdraw from the study before data collection is completed, your data will be returned to you or
destroyed.

Summary of Results
A summary of the results of this research will be supplied to you, at no cost, upon request.
Consent

I have read the above statements and understand what is being requested of me. I also
understand that my participation is voluntary and that [ am free to withdraw my consent at any
time, for any reason. On these terms, I certify that I am willing to participate in this research
project.

I'understand that should I have further questions about my participation in this study, [ may
call Ronald W. Whitaker II (484) 686-4743, Dr. Rodney Hopson (412) 396-4034 and Dr. Joseph
Kush, Chair of the Duquesne University Institutional Review Board 412-396-6326

Participant’s Signature Date

Researcher’s Signature Date
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Interview Script

Thank you so much for agreeing to speak with me. I greatly appreciate your time and willingness
to take part in this research. You have agreed to participate in a study that explores how African
American male student athletes who compete in revenue sports at predominantly White institutions
experience and perceive the climate on their campus and team. The information you share may
offer insight into the types of programs, services, psycho-educational workshops, and interventions
that predominantly White institutions might consider for their revenue playing African American
male student athletes. Further, I hope this study will give me a better understanding about issues
that impact African American male student athletes who attend predominately White institutions,
for my forthcoming dissertation work.

I anticipate the interview lasting between 60-90 minutes. Everything you say will be kept
confidential and findings will be reported without identifying information. However, for our own
purposes, we would like to record our conversations so we can be sure to capture all the
information and your insights. Lastly, there are no foreseeable risks associated with participation
in this study. However, you may feel emotionally upset, angry, or discomfort if you have
experienced discrimination, harassment, or negative stereotypes at a predominately White
institution. You are free to skip any questions that you do not feel comfortable with, or withdraw
from the study. I will assign you with an alias to protect confidentiality. Do you have any questions
before we begin?
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Interview and Focus Group Protocol Questions

Thank you for agreeing to participate in this interview/focus group. The purpose of the
interview/focus group is to explore how African American male student athletes who
compete in revenue sports at predominately White institutions experience and perceive the
climate on their campus and team. All responses will remain confidential and will not be
associated with your name or institution. Any reporting of responses will be done with
pseudonyms and will be in the form of general themes.

I would like to cover the following four main topics, all related to understanding the climate
on your campus and team:

1. Issues related to expectations and adjustment

2. Issues related to experiences with campus personnel (i.e. coaches, counselors)
3. Issues related to experiences on campus

4. Issues related to support

With your permission I would like to record the interview/focus group. This will help to
assure that I capture all of your responses.

Do you have any questions before we begin?

Expectations and Adjustment

1. How would you describe your current (or previous) experiences as an African American
male student athlete?

2. Life at college can be much different than life in our own communities. Can you give me
some examples of adjustments you have made in your life or things you have had to get
used to being at this university?

3. Would you say that your experiences at this university thus far are different from what
you expected?

Experiences with Campus Personnel

1. Can you share your experiences related to staff (i.e. support counselors) interactions?
Can you share your experiences related to your coaches, do you feel that you can talk
with them about issues not related to athletics?

3. How are your experiences in the classroom, do you feel welcomed by professors and
classmates?

4. Please explain how faculty perceptions of you as a Black male student athlete influenced
your ability to learn in the classroom? Please give examples
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Experiences on Campus

1.

What comes to your mind when you think of revenue playing Black male student athletes
who attend predominately White institutions (PWI’s)?

2. Have you ever felt the need to change your behaviors or appearance in order to fit into
the culture on your campus? Why or Why not?

3. What is the most common stereotyping (if any) that individuals on this campus (i.e.
White classmates) have about Black male student athletes? Why do you think this
exists?

4. Has there ever been a time (on or off the field/court) when you felt out of place? Can you
give me some examples?

Campus Support

1. Give examples of how university personnel should motivate, engage, and inspire Black
male student athletes to succeed athletically, academically, and personally?

2. What social and/or academic activities have helped you feel a sense of belonging on
campus?

3. What (if any) support and encouragement have you received on campus? How important
has this support been in helping you to persist at this institution?

4. What are the primary institutional factors that you think makes it difficult and/or easy to

achieve success?

As necessary, give examples of primary institutional factors (i.e. support counselors, meet and
mingle)
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APPENDIX C
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. Giving and receiving support

. Increase self-esteem/self-efficacy

. Encourage students to find their voice

. Discuss strategies for students to have holistic college success
. Learn healthy coping skills

. Learn leadership philosophies and skills

. Build community amongst each other

. Think critically about roles often attributed to males
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Group Session Topics

The following topics highlight issues that I will discuss with students during the empowerment

support group sessions:

1. “All Eyez on Me”- This session will address issues of being stereotyped. The goal is for
students to express their feelings about being labeled, in addition to exploring if they have
conformed to the beliefs of others.

Resources
e “All Eyez on Me” lyrics- Tupac Shakur
e Niggers No More: A Critical Race Counter-narrative on Black Male Student
Achievement At Predominantly White Colleges and Universities-Dr. Shaun
Harper
e The Mis-Education of the Negro (excerpt from chapter 1)- Carter G. Woodson

2. You’re Not Crazy, But Now What? - This session will allow students to share freely
about the social challenges they face on campus, with the goal of developing strategies to
counteract environmental resistance.

Resources

“Double Consciousness” essay- W.E.B. Du Bois

The History of Code Switching-Learn NC

Tips for Avoiding Police Harassment -Action Handbook

Self-Care Assessment Form-RWWII
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3. I’m Keeping It Real- This session will deal with identities that may be misinterpreted by
those unfamiliar with African American culture. The goal of this session is to talk honestly
about “keeping it real,” when other might perceive that behavior as “keeping it wrong.”

Resources
e The Fab Five-30 for 30 excerpt
e “I’'m so Hood”-lyrics DJ Khaled

e Barack Obama brings new example for young Black men-The Birmingham News

4. Real Men Don’t Cry, Right? — This session will encourage males to express their feelings
through journaling, biblio-therapy, and spoken word. The goal for this session is to educate
students on various coping strategies they can utilize, in addition to thinking critically about
roles often attributed to males.

Resources
e Prescribed male script- Nakkula & Toshalis, 2006, Adolescent Development
e Power, Money, and Sex: How Success Almost Ruined My Life (excerpt)-Deion
Sanders

e “So Many Tears” lyrics-Tupac Shakur
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5. Leadership 101 - This session will teach leadership qualities to the group. The goal of
this session is for the students to understand that they are capable of creating positive
change on SU’s campus, even though inequalities may exist.

Resources/Discussion Questions
e Do you consider yourself a leader?
e Are you ready for the challenges of Leadership?
e Letter from a Birmingham Jail (excerpt)- Martin Luther King, Jr

6. Still I Rise (Session 6) — This session will empower students to think differently about
their current situations, with the goal of challenging them to stay focused and motivated on
their athletic and academic commitments at Seahawk University.

Resources/Discussion Questions
e The Resilency Quiz-Nan Henderson M.S.W.
e Still I Rise (Poem)-Maya Angelou

e Group Evaluation Form-RWW
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Attachments

Self-Assessment Tool: Self-Care

How often do you do the following? (Rate, using the scale below):

5 = Frequently

4 = Sometimes

3 =Rarely

2 = Never

1 = It never even occurred to me

Physical Self Care

Eat regularly (e.g. breakfast & lunch)

Eat healthfully

Exercise, or go to the gym

Lift weights

Get regular medical care for prevention

Get medical care when needed

Take time off when you're sick

Take care of your body through proper stretching and adequate rest
Do physical activity that is fun for you (i.e. swimming, dancing, play wii games)
Take time to be sexual

Get enough sleep

Wear clothes you like

Take a walk around campus for leisure

Take time away from texting, tweeting, Facebook, and reading emails
Other:

I

Psychological Self Care

Make time for self-reflection

Talk to a counselor when needed

Write in a journal

Read literature unrelated to work

Do something that is a challenge to you

Remove yourself from stressful relationships (i.e. your partner)

Minimizing stress in your life (i.e. worrying less about things you can’t control)
Takings steps to conquer your fears and/or improve your weaknesses

Engage your intelligence in a new area - go to a museum, lecture, performance, sports event, exhibit, or
other cultural event on campus

Listening to positive advice from others

Say no to extra responsibilities sometimes

Spend time outdoors

Other:

I

Emotional Self Care

] Spend time with others whose company you enjoy
] Stay in contact with important people in your life (i.e. friends back home)
] Positively Affirm yourself (i.e. I deserve to be on this team or a student at this University)

133



Listen to cds, your iPod, or watch your favorite show

Reread favorite books, review favorite movies

Identify and seek out comforting activities, objects, people, relationships, places
Allow yourself to cry or be vulnerable

Find things that make you laugh

Express your outrage in a constructive way (i.e. working out, writing a poem)
Other:

I

Spiritual Self Care

Make time for prayer, meditation, reflection

Spend time with your faith community (if applicable)

Listen to inspirational songs or messages.

Be optimistic and hopeful about possibilities that exist

Be aware of what’s really important in life (i.e. good health)

Be open to exploring your true purpose for living

Identify what is meaningful to you and notice its place in your life
Express gratitude through songs, dance, or another spiritual ritual
Invest in others holistic wellbeing

Contribute to or participate in causes you believe in

Be aware of things that bring you inner peace

Other:

I
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Take time to eat your meals

Take time to chat with your peers

Make time to complete homework assignments and task

Identity events/resources on campus that are exciting, growth promoting, and rewarding for you
Set limits with your teammates and peers

Arrange your dorm/apartment so it is comfortable and comforting

Get regular feedback from your professors and coaches

Express your needs to the appropriate people

Other:

(O

Please list the top three things that bring you peace and happiness

Empowerment Support Group Evaluation Form

1. What did you like best?

What did you like least?
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2. For each of the following statement please circle the response that best
reflects your feeling about that statement.

The empowerment group has made an important difference in my life
Strongly Agree, Agree, Disagree, Strongly Disagree

I feel welcome when I attended support group sessions
Strongly Agree, Agree, Disagree, Strongly Disagree

I have learned skills in this program that I use each day
Strongly Agree, Agree, Disagree, Strongly Disagree

I felt safe when raising my point of view in meetings
Strongly Agree, Agree, Disagree, Strongly Disagree

3. How relevant was the sessions to your experience at Seahawk University?

(Please circle)
Not at all, Somewhat, Very

Comments:

4. How would you rate the way the facilitator interacted
with participants?

(Please Circle)
Very Poor, Poor, Well, Very well

Comments:

5. How do you think I could improve future group sessions?

Thanks for helping us to assess and improve future group sessions!!
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APPENDIX D
The Ideologies of Diversity

Williams (2013) argues that academic and institutional leaders must appreciate
philosophies that individuals in society hold about diversity. The following seven categories are

common diversity ideologies in higher education:

1. “Economic Perspective-Diversity is defined primarily as a concept of economic
background and class.

2. Racialized Perspective-Diversity is generally defined in terms of race and ethnicity, and
more broadly in terms of historically underrepresented groups.

3. Centric Perspective-Diversity is defined from the unique perspective of a particular
cultural group.

4. Universal Perspective-Diversity is defined broadly, and every diverse group is valued
and supported equally, with no attention to historical differences in experiences and
contemporary situations.

5. Reverse Discrimination Perspective-Diversity is defined broadly to include many
different dimensions of difference, but any application of racial preferences is staunchly
resisted and defined as reverse discrimination.

6. Colorblind Perspective-Diversity is not acknowledged as an idea of any importance or
continuing significance as we should all strive to not see differences and assimilate into
the mainstream.

7. Equity Perspective-Diversity is defined by achieving equity of outcomes among
historically underrepresented groups of African Americans, Latinos/as, Native

Americans and also women” (pp. 104-105).

136



